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Digital Literacy in Europe (DiLitE)
IO1 Methodology Framework

Section 1. Introduction
1.1 Overview of the project
Despite many years of specific programmes addressed to different sub-sets of the low-skilled
adult target group there are still almost 70 million adults in Europe with only lower secondary
level qualifications, approximately 20 million of whom have not even achieved this grade.
Teaching basic literacy skills to low skilled adults is probably one of the most difficult
educational assignments in the field of adult education. Addressing the needs of the longterm unemployed; migrants; refugees; asylum seekers; and indigenous ethnic minorities like
Roma demands considerable skill and dedication and often adult educators working with
these most marginalised groups tend to be the least well trained and least well resourced.
Basic literacy once meant the ability to read and write simple paper-based texts. However, in
an increasingly visual, culture and digitised world, many important day-to-day social, health,
work and financial literacy practices are now digital. Therefore, our digitised and multi-literate
world requires multi-modal literacy skills on smartphones and mobile devices. Literacy, digital
skills and digital literacy are increasingly essential, especially for the most marginalised, hardto-reach, low-qualified and low skilled members of society across the EU. These target groups
can be found in adult education classrooms across Europe and typically include refugees,
migrants, school drop-outs, those with no or interrupted formal education (frequently
women) and the long-term unemployed. The amount of ‘digital capital’ an adult holds can
often determine how effectively they integrate and participate in social and civic life and
wider society, obtain employment and achieve personal goals for the benefit of themselves,
their families, their local community and society in general. Citizens in our changing world
need to be highly-skilled in digital practices if they are to engage with and access key services
and thrive.
The DiLitE project’s aims are to support and facilitate the up-skilling of practitioners at all
levels (volunteers, mentors, classroom assistants, teachers) through research into, and
comparison of the teaching of basic digital skil literacy practices across European (EU) settings
as an integral part of basic literacy practice with native and non-native speakers of the main
language(s) as well as migrant populations who are developing language and literacy skills in
the host country’s language. Research and comparison will lead to the development and
provision of both short-term outputs (i.e. by the project’s completion) as well as longer term
and sustainable results (i.e. post project completion) for the countries involved as well as for
basic literacy practitioners across the EU.
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This eBook is the project’s first Intellectual Output, and reports the research conducted for
the Digital Literacy in Europe (DiLitE) Erasmus+ project and develops a methodological
framework for two key project outputs:
1) IO2: A digital literacy curriculum
2) IO3: A digital literacy toolkit
It includes a literature review, an analysis and evaluation of existing learning environments
promoting digital literacy, along with a profile of target groups' learning and training needs,
and provides a framework for the structure, learning outcomes and value propositions of IO2
and IO3.
1.2 Meanings of ‘digital literacy/ digital literacies’
At the moment, there are varying and sometimes competing understandings of ‘digital
literacy’ and ‘digital literacies’ across the field. Three common understandings of ‘digital
literacy’ are:
1) The use of digital technology to teach basic literacy skills (numeracy, language, ICT,
etc.
2) Sub- skills associated with the digital world – e.g. using a mouse, a keyboard
3) The use of particular digital programmes, often associated with the world of work e.g. Microsoft Word, PowerPoint etc.
However, a fourth definition – which encapsulates and includes elements of the first three relates to an understanding of ‘digital literacies’ that has its roots in current literacy theory,
viewing ‘literacy’ as not one single thing, but as many individual ‘literacies’ which are highly
socially-situated and contextualised. Some national agencies have begun to shift to such a
much more socially based understanding of literacy: for instance, the Republic of Ireland’s
National Adult Literacy Agency defines literacy as the following: “Literacy involves listening
and speaking, reading, writing, numeracy and using everyday technology to communicate and
handle information. But it includes more than the technical skills of communications: it also
has personal, social and economic dimensions.” These personal, social and economic
dimensions are central to understanding what is typically referred to as a social practices
approach to literacy.
Thus, sending a text message to a friend is a very different activity from writing a diplomatic
work email, in terms of not just the language employed, but the social conventions that
surround these and the technology used to accomplish them, as well as the situations, places
and contexts in which they might be written. These conventions can be understood as a set
of social (and literacy) practices. Digital literacies are therefore uses of reading and writing in
the real world that are in some way mediated by digital technology instead of (or as well as)
pens and paper. We can also meaningfully talk about ‘digital literacy practices’ - the social
conventions, habits, and ways of being that co-occur with particular digital literacies. This
fourth understanding of digital literacy/literacies and literacy practices is used by this project
throughout, except where we specify an alternative meaning
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Example of a literacy practice: reading bedtime stories
All over the world, parents and carers have bedtime routines they follow with the children in
their care. These vary hugely from culture to culture, but often involve narrative interactions
– the telling of stories, or retelling of events of the day, and may or may not involve written
materials. In many European countries, a very ‘mainstream’ version of a bedtime routine
might typically involve a parent or carer reading a young child a familiar story from a book
specifically published for this purpose. Some key features and characteristics of this literacy
practice could be identified as:
•
•
•
•
•
•
•
•

•

A ‘cosy’ setting - typically a bedroom, or comfortable sofa
The presence of a (child’s) valued object (e.g. a teddy bear/soft toy/ favourite blanket)
The presence of bedtime drinks such a milk, water etc.
A book that features pictures and larger than normal text. As the child grows older,
the pictures grow smaller, as does the text, and the quantity of text increases.
Particular physical postures (how participants sit or lie in relation to each other, who
holds the book, and how).
A story that is in some way comforting, even though it may contain a frisson of mystery
or thrill or even fear.
The ‘acting out’ of the narrative by the reader, especially in terms of exaggerated vocal
inflections.
The engagement of the (child) listener by the (adult) reader, especially through the
asking of questions, e.g. How many butterflies can you see? What is going to happen
next?
The gradual ‘handing over’ of the reading from the adult to the child.

Of course, this is only one highly culturally-specific example of a bedtime story, and the
conventions above need not all be present – but to be recognisably an instance of a bedtime
story in a particular cultural setting, most would need to be present. So, to ‘learn’ this activity,
quite a lot is needed beyond the plain ‘skill’ of successfully decoding text – which on its own
would not be enough without significant cultural knowledge.
If the ‘book’ used is not a physical book but say, a digital device such as a Kindle, the above
could be then described as a digital literacy practice. Some elements of the practice would be
different, such as how the device is held (or by whom) how pictures are shown/shared, and
the sub-skill involved also change - how ‘pages’ are turned, how the brightness of the page is
controlled, etc. And, of course, other aspects of the technology may play a role too - such as
the possibility of the device itself reading some or all of the text aloud - a role which apps such
as Alexa are now capable of.
Whilst it may be unlikely that practitioners teaching low-level educated adult learners will
need to teach the reading of bedtime stories, a social practices view of (digital) literacy would
certainly suggest that all literacy practices need to be taught in context, and this - at the very
least - involves the identification and awareness raising of the conventions involved. This
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means teachers need to be able to describe digital literacy practices in quite detailed ways
that go beyond the mere identification of mechanical sub-skills and language points. This
project focuses on those digital literacies and digital literacy practices that are most relevant
and useful to adults who are new to reading and writing, and in the final section where we
discuss the implication of this for IO2 and IO3 we give examples of how this plays out in
practice.

1.31 Contextual considerations: Covid-19
The current Covid-19 pandemic has had a profound effect on this project. In addition to the
enormous global changes all have been experiencing to all aspects of life, leisure and work,
the pandemic has impacted greatly on communication in general, and on digital literacies in
particular. Many aspects of life that were previously conducted face-to-face are currently
limited to digital modes of communication and mediation. This means that much of the
research that we conducted may now be largely outdated in view of the swiftness with which
digital modes have been embraced across most contexts of life. For those who have the
means (financial and/or social) to access or aquire digital devices (and to the networks needed
to fully utilise them), social and literacy practices around most aspects of life have shifted fast
and dramatically. Problems with regard to equality of access to digital communications and
technology are noted in the research we conducted in the autumn of 2019, but now, many
digital literacy practices that could have previously been regarded as a matter of choice or
preference are currently far more foregrounded in many people’s lives. For many, work,
education and social lives are now conducted through Skype or Zoom; shopping,
entertainment, political life have all moved further online, and without the ability or means
to participate in these digital practices, social isolation looms larger than ever. On the 28th
April, the Guardian newspaper in the UK ran a story with the headline ‘Digital divide 'isolates
and endangers' millions of UK's poorest’ reporting charities’ alarm at the consequences for
those without the means to access what are effectively digital life requirements of the new
pandemic contexts, and citing instances of people being forced to choose between ‘food and
data’.
This project therefore needs to respond to the pandemic in such a way as to acknowledge
and incorporate the huge social changes impacting on all partner countries (and beyond) – in
particular to retain its relevance to the probably much more highly digitised world that is likely
to emerge. At the time of writing, in the narrow context of education alone, teachers and
learners are experimenting with and trying out new ways of living their educational roles, as
well learning new ‘ways of being’ more generally. It is impossible to be certain as to what the
key digital literacies of this future will look like, but it seems very reasonable to assume that
all of us, including teachers and learners across all of the contexts we have been researching
and working with, will be needing to learn and to participate in a greater range of digital
literacy practices than it may have appeared as recently as three months ago.

1

This section was added May 2020
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Section 2 The Research
2.1 Introduction
The project research was conducted by each organisation across each of the six partner
countries as follows:
•
•
•
•
•
•

Learning Unlimited (UK)
Meath Partnership (Ireland)
Centre for Social Innovation (Cyprus)
European Language Centre (Spain)
Mindshift (Portugal)
Symplexis (Greece)

Project partners completed country research between September and December 2019. The
research consisted of three tasks:
A. Research task 1: Conduct a review of available literature on learning and basic digital
literacy practices in all participating partner countries to identify the current state of
knowledge and the broader current practice in the field.
B. Research task 2: Conduct questionnaire-based and face-to-face research with
practitioners in the field to identify current use/teaching of basic digital literacy and
contextualised examples of current practice, training needs, views of good practice
etc.
C. Research task 3: Conduct questionnaire plus face to face interviews and/or focus
group research with learners and other users of basic digital literacy practices to
identify
learning priorities and needs, contextualised examples of learning
experiences, accounts of how digital literacies are used in the real world.
The full Research Pack containing task details, questionnaires and surveys can be seen in
Annex 1 below.
In total, we spoke to
•
•
•
•

140 learners (paper / email surveys)
72 learners (follow-up face-to-face interviews)
57 practitioners (paper/email surveys)
34 practitioners (face-to-face surveys)

As our findings in the practitioner/learner project research matched closely with what we
found in the literature/desk research we will avoid repetition by combining the key findings
in the main body, and use the literature review to report national contexts only.
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2.2 Literature Review
Research Question: How ‘digitised’ is life for most people in your country? How digitised are
institutions such as hospitals, schools, shops, offices etc.?
The six partner countries in the DiLitE project represent a broad range of ranking across most
pan-European reviews and reports on digital literacy and digital literacy infrastructure, as
illustrated by the most recent Digital Economy and Society Index 2019.

However, looking across different surveys and reports, many specific details and
sometimes contradictions emerge that illustrate to sheer complexity of the true situations
across partner countries. So, for instance, although Portugal ranks quite low in the overall
table above, and (according to the 2016 DESI) despite performing below the EU average both
in online banking (41%) and online shopping (44%), the 2016 DESI reported that the
engagement of Portuguese internet users in several other online activities was higher than
the EU overall rate: 78% read news online, 49% listened to music, watched films and played
games online, 37% used the Internet to communicate via voice or video calls and 70% did that
via social networks, and 62% of households subscribed to Video on Demand services. The
subsequent annual report underlined that the share of digital public services users remained
stable and well above the EU average but warned that the further expansion of eGovernment
services was being held back by the lack of digital skills of significant sectors of the Portuguese
population (DESI – Portugal, 2017). In 2018 and 2019, Portugal ranked in the 19th position
amongst the 28 EU Member States (DESI – Portugal, 2018 and 2019). A wider use of fixed and
mobile broadband services, as well as a broader internet usage were considered significant
improvements. Nonetheless, a relatively large number of Portuguese citizens still did not use
the internet on a regular basis and the country was still positioned below the EU average in
terms of Human Capital digitisation (23rd position). Then, to add to the complexity of the
picture, in 2019 a significant increase of eGovernment services users was highlighted, along
with a substantial growth of online banking and shopping activities. Furthermore, Portugal
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was above the EU average in terms of use of social networks, participation in online votes and
consultations, and online news reading.
In Spain 78% of people said they use more online apps/platforms than paper-based methods
in their everyday life. All communications with major entities, hospitals and even the
government, are now mostly online and are predicted to continue to develop towards being
100% online. However, as a consequence, people who don’t have access to these online tools
(even basic examples such as email) are often excluded or misinformed.
The same issue of access emerged across all countries in the project, and the Cyprus team
cited a Cyprus University of Technology report showing that ICT access issues emerge out of
a variety of factors: age, income, education, province, citizenship and employment status,
suggesting that some “digital divide(s)” exist in Cyprus, and that therefore gaps in the
acquisition of digital literacy have a socio-economic root.
Similarly, although the UK ranks among the top five countries in the world for enabling digital
growth, according to a new research from leading trade credit insurer Euler Hermes
infrastructure is weak in the UK. With regard to full-fibre broadband: “the UK is far behind
much of the world – with only 8% of homes able to get it, compared with 89% in Portugal and
71% in Spain.” (the Guardian 17/11/19)
Partner countries also reported some quite bleak statistics as regards digital skills: currently
Greece ranks 26th out of the 28 EU Member States in the European Commission Digital
Economy and Society Index (DESI) 2019 and more than half of the Greek population lacks
basic digital skills. Moreover, only 36% of internet users are active users of e-government
services, against an EU-wide average of 64%. The availability of digital public services for
businesses, on the other hand, increased significantly. For e-health services, Greece ranks
below the EU average; only 10% of people have used health and care services provided
online.
Yet, over the last year, Greece progressed slightly more than the EU average increase. The
improvement of its score is due to an improved performance in some of the DESI dimensions
measured and Greece marginally improved its performance as regards human capital
increasing the percentage of Information and Communication Technology (ICT) specialists in
total employment for the third consecutive year, also increasing the number of ICT graduates
for the second year running. It also improved the supply side of digital public services.
However, the country still scores below the EU average. So, in terms of connectivity for
example, the transition to fast and ultrafast broadband is much slower than in the rest of
Europe. Although the national broadband plan has been updated, there have still been
considerable delays in project implementation and the absorption of the funds allocated. It is
hoped that speeding up 5G development will also help improve Greece’s digital status.
Ireland, too, has one of the lowest levels of basic digital skills in the EU, according to the
European Commission. Results of the 2018 Digital Economy and Society Index (DESI),
published in May 2018, show only 48 per cent of individuals have at least basic digital skills.
Yet again, a survey of more than 1,000 Irish adults, which was conducted by Ipsos in 2018 on
behalf of PayPal, shows Irish people are currently the biggest international online shoppers
Project Number: 2019-1-UK01-KA204-062081
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in the world with 84 per cent buying overseas. Similar convergences exist in the UK - although
the World Economic Forum ranks the UK as 8th most prepared country in the world for the
digital economy, “More than 11 million people in the UK do not have basic digital skills. One
out of every 11 completely avoids the internet.” (Lloyds Bank UK Consumer Digital Index,
2017). And only 44% of IT leaders in the UK think their Wi-Fi is good enough to support their
digital learning aims. This is echoed in the education sector where 27% say this in primary
schools, 28% say this in secondary schools and 71% say this in higher and further education
(the same study found that UK teachers lack digital literacy skills).
Some binary differences can be noted too: for instance the infrastructural inequalities
between urban and rural populations, such as in Ireland, where the findings from the public
consultation on Ireland’s new National Digital Strategy in2018 reported that “There is a
significant imbalance in the equity of digital services; urban centres are generally well served
but rural areas have poorer service levels and limited competition and investment. Census
2016 Summary results show that overall, 76.2 per cent of the State’s urban households had
broadband compared with 61.1 per cent of households in rural areas.”
In Cyprus the binary old/young age difference was noted as affecting digitisation: statistical
information there shows that internet usage is higher in the case of young people (reaching
100% for ages 16-24) compared to older population (dropping to 44.3% f
or ages 65-74). And in common with other countries, Cyprus also noted the contrast between
aspiration and achievement: “Despite the aspiration of the 2012 strategy for ICT to ‘contribute
substantially to economic growth, productivity increase and job creation’, the results have not
been encouraging. This failure to progress at the expected rate can be seen in the 2018
European Commission e-Government Factsheet: for the last decade Cyprus has consistently
scored lower than the EU28 average in most categories relating to ICT usage and
performance.”
Research Question: To what extent are basic literacy practices becoming digitised in each
country?
We wanted to discover which basic uses of reading/writing are now mostly conducted
through digital means, and where – if anywhere – does handwriting still dominate. Our
findings in this area certainly suggested that handwriting, although slowly disappearing from
many, if not most, literacy practices in society, still dominates in one key area - primary and
secondary education, sometimes as a result of policies around assessment and examinations,
sometimes as a continuation of ‘traditional’ teaching practices. Many practitioners and
learners were of the view that this should change. In the field research in Greece some
practitioners mentioned that learners use about 70% pen and paper, 30% digital - and most
of the respondents agreed that it should change to the other way around (70% digital, 30%
pen and paper). Interestingly, in Ireland although a rising number of schools across the
country are adopting an iPads-only policy, parents in a local (Meath) school recently protested
this, demanding the return of textbooks and written work.
In relation to the effect of tradition on literacy practices, Spain cited ‘a very strong culture’ as
one of the reasons for the continued dominance of historical literacy practices. Examples
Project Number: 2019-1-UK01-KA204-062081
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cited included schools still maintaining practices such as handwritten permission slips,
handwritten communications with parents, school/homework etc, as well as many
government procedures which still necessitate personal attendance at government offices for example, when people first want to access unemployment benefits, they have to go to
three different offices to “sign on”. Additionally, handwriting is still dominant in aspects of
social life in Spain where checks in some bars are still handwritten and scribbled down on
white notepads which are given as receipts.
The effect of strong educational traditions was also noted in both Greece and Cyprus, where
handwriting still remains the dominant mode of writing in schoolwork and homework,
especially in primary education and particularly in public schools. Pupils are asked to write
essays or any other exercises on paper, both at school and also for their homework. This is
also the case in secondary education, however, not so dominant as in primary education.
Handwriting still remains the only mode of writing in all different nation-wide exams at school
(regardless of the topic of the exam). And, in Cyprus, although the ICT equipment is available,
there is no ICT curriculum in primary schools.
In most partner countries, we found that most major public institutions such as hospitals,
government offices etc, are switching to digital means for communication with their users.
One partner country reported that “All communications with major entities, hospitals and
even the government, are now mostly online and will continue to develop towards being 100%
online.” Currently in Ireland about 90% of schools use SMS for communicating with parents,
using various private providers. Financial institutions and household bill services are pushing
for paperless bills and e-statements with many offering incentives to opt out of receiving
paper communication, and hospitals send SMS reminders for appointments.
Portugal reported some key areas of digitization, with most citizens engaging in several online
activities, which were prioritized as follows; i) searching for information about goods and
services; ii) email communication; iii) reading online news; iv) participating in social media
networks; v) watching videos; vi) home banking and online payments; vii) set medical
appointments online (OBERCOM, March 2018: 18-20).
In Spain, medical appointments can only be made online now, and blood test results are sent
via email. Police appointments for documentation requests are now all online. When
reporting your employment status to government you can update your status to ask for
benefits or research and even take free courses online. There is a significant difference
between private schools and public schools in Spain: private schools tend to have practices
such as taking online exams or sending out homework online, and even communications with
the parents are now online. Public (state) schools tend to lack most of these digital practices.
Research Question: Are basic digital literacies being taught, and if so how and in what
contexts?
In Spain basic digital literacies are being taught and implemented as a matter of routine but
researchers noted a huge gap between younger and older generations, as well as socioeconomic issues which take play into accessibility and the practice and/or use of these digital
tools outside of teaching contexts.
Project Number: 2019-1-UK01-KA204-062081
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The dominance of handwriting in most educational contexts outside of university also greatly
inhibits the growth of digital literacies pedagogy. In some countries, the fact that most exams
have to be conducted in pen and paper means that practitioners feel they have spend
disproportionate amounts of time supporting learners handwriting over digital writing. It also
means that tasks which would – in the outside world – be completed using a phone or tablet
or similar are nonetheless presented to learners in paper formats. Digital literacies are
typically often only engaged with when equipment is available or to teach de-contextualised
digital sub-skills.
As a general approach, the Greek and Cypriot education systems are still focused on highstake examinations, memorisation and the material still adheres to a rather traditional
curriculum. In Greece, the European Social Fund (ESF) has funded IT infrastructure at many
schools, but digital education is still regarded as insufficiently integrated into the curriculum.
However, it is also reported that implementation of new technologies in the schools in Greece
has been rapidly increasing. This adoption of ICT reinforces the teaching process, but also
facilitates administrative transactions. Technology enters the school environment
progressively, with the objective of adopting technological applications not only in the
teaching and learning process and/or in the monitoring of students’ progress but also in
school administration, in the school library, and generally in the management of the whole
school, as an organization. Some key initiatives in this area have been the adult literacy
courses offered by Second Chance Schools, by Adult Education Centres and by HERON –
“Adult Training in the Acquisition of Basic IT Skills”. HERON is the first large-scale programme
designed to help citizens acquire basic skills in the new Technologies. The key objectives of
the courses offered are for the adult to: acquire the necessary technical knowledge and skills
to use IT effectively, be competent in using IT to solve problems of everyday life, understand
the social dimensions and the impact of IT in our modern society, cultivate positive attitudes
regarding IT and face the demands of modern age.
Similarly, the Greek state’s development of Adult Education Centres aims to offer basic skills
provision at a local level by creating a network of centres in all prefectures around the
country. Adults can also improve their basic digital skills in Lifelong Learning Centres (Kentra
Dia Viou Mathisis – KDVM). These are established by municipalities or private providers. They
provide a range of programmes and services, including general and vocational non-formal
courses, and vocational guidance and counselling.
In Portugal, the adult education and training system encompasses several modalities: RVCC
(Recognition, Validation and Certification of Competences); C-VET/EFA (Adult Education and
Training); and Modular Training. In these learning environments, basic digital literacies are
taught through the formal ICT training (ELINET, 2016; Canelas & Ramos, 2019). In addition,
the data collected during the research demonstrate that some digital literacies are informally
taught during training time when digital resources are available (e.g. computers, tablets),
which fosters the development of digital competences.
In the UK some literature is developing on how learners are using digital devices in their
private lives: a very interesting chapter in the recent publication “Brokering Britain,
Educating Citizens” (Digital citizenship for newly arrived Syrian refugees through mobile
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technology – Stefan Vollmer) that reflects on this. It references research which shows how
important mobile technology is to newly arrived refugees, in particular the use of social
networks such as Facebook - but for reasons and motivations that go beyond simple social
connection. The refugees in the study use repeated ‘digital acts’ in order to claim ‘digital
rights’ and form their (new) online and offline identities. Learners’ (and others’) ‘digital acts’
could be the subject of educational inquiry and practice, but there is little, if any, evidence
that they currently are.
There are programmes that have a similar focus on learner empowerment. In Ireland the
'Digital Skills for Citizens' Programme focuses on supporting and empowering citizens to
participate fully in Ireland's digital economy and society. The programme includes the
'Getting Citizens Online' scheme which provides digital skills training for adults who have
never used the internet with a view toremoving a key barrier to digital adoption. The All
Aboard (Digital Skills Framework) is also a national project that aims to empower learners,
teachers, and anyone who uses technology to support their work, their study, or other aspects
of living in a digital age.
However, Ireland reported that trainers are not planning and delivering digitised lesson plans
when the curriculum is not specifically focused on digital skills. Non-native speakers are using
digital tools to help them participate in learning delivered through the English language.
When digital literacies are specifically taught there is a focus on general use of the internet,
internet safety, how to send and receive emails, using online government services, online
banking services, how to use apps (weather, traffic, news), how to use social media and online
shopping.
Another factor which featured strongly in many country reports was that teachers and
trainers need to enhance their skills in this field. Practitioners often resist and struggle when
they use digital devices in classes and particularly struggle when information on pedagogical
strategies to develop their learners’ digital competences is scarce. The Portugal research cited
Lucas et al. 2019 in which the authors highlight that instead of, for example, banishing the
smartphone from the classroom, practitioners should explore its potentialities as a learning
tool. On the other hand, learners who may often also feel uncomfortable with the educational
use of digital devices, feel that guidance from their educators is lacking, for example, on how
to find data and access its validity, and compare and combine information from different
sources.
Across all partner countries, it seems that the classroom emphasis has to date been either on
the teaching of digital sub-skills (often in highly de-contextualised settings), and often on
equipment unfamiliar to learners - such as the use of keyboards (as opposed to
touchscreens/phones) in a new alphabet. What is not currently being taught to any great
extent - and what a social practices view of digital literacies would suggest is needed – is the
fully contextualised teaching of digital literacy practices relevant to learners’ lives and
ambitions. This is reflected in our research with learners and practitioners, below.

Project Number: 2019-1-UK01-KA204-062081

Page | 13

2.3 Research with learners:
The project teams surveyed a total of 140 learners, using a paper template that was designed
to be completed in a variety of settings – generally these were completed in class time,
facilitated by the practitioners involved in the project.
‘Master’ templates with totals for each country are reproduced below. It was felt it would
not be meaningful to combine these into totals for the whole project, although it will be
readily apparent that there seem to be pan-European trends and commonalities.
Learners reported using a broad range of devices including tablets, laptops, phones (and a
smartwatch in at least one case), and across all contexts participants’ answers showed the
prominence of the smartphone in their lives. Laptops, computers and tablets all lagged
behind these.
Learner Surveys by country:
Cyprus

What?
video calls

Who

camera
(phone)

email

voice call

search
engine
(any)

with?

online
shopping

social
media

text
messaging

friends and/or
family

20

20

18

20

15

10

20

20

work

0

15

15

15

10

0

15

15

school

10

15

20

20

20

0

20

10

health

0

2

10

20

5

0

5

0

banks/
financial

0

2

8

20

2

0

0

2

0

0

0

0

0

0

0

0

other

?

The European Commission’s support for the production of this publication does not constitute an endorsement of the contents, which reflects the views only of the
authors, and the Commission cannot be held responsible for any use which may be made of the information contained therein.
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Greece:

What?
Who
with?

search
video
calls

camera
(phone)

email

friends
and/or
family

13

11

work

6

voice call

engine
(any)
3

online
shopping

2

2

school

4

health

5

4

12

2

social

text

media

messagin
g

9

12

5

12

4

9

banks/
financial
other

?
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Portugal2

What?

Who/With?

video calls

friends and/or family
work
school
health
banks/financial
other

18
4
2
1
4

camera
(phone)

email voice call

22
13
8
2
4

14
24
24
15
16
9

24
18
15
8
5
4

search
online
engine
shopping
(any)
11
8
12
3
16
5
1
8
3
7
7

social

text

media

messaging

27
9
11
1
8

26
18
5
15
10
7

Republic of Ireland

2

Portugal split its results between two groups of learners – ‘native’ and ‘non-native’ speakers. The overall
results can be seen here, and the same trends were broadly echoed across both groups. Separate tables can be
seen in the complete country reports that follow the main body of this eBook.
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Spain:

UK

Who
with?

What?
video calls

friends and/or
family

25

work

2

school

1

health

camera
(phone)

29

email

voice call

search
engine (any)

online
shopping

10

social
media

text
messaging

1

31

15

4

6

4

3

11

17

9

10

5

16

7

3

8

5

1

6

2

6

1

1

5

9

15

29

1

3

1

20

13

(local)
government
banks/
financial
other

?

3

6
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In the 72 follow-up interviews that succeeded the surveys, learners reported using a wide
variety of individual programmes and apps, and social media and chat apps were widely used
by a large majority of respondents (especially Facebook, Instagram, Twitter, WhatsApp,
Messenger, Viber). Google and Safari, Wikipedia and Google Translate were mentioned many
times. Other popular software/apps included Gmail, Waze, Mb Way, twitter, infojobs,
LinkedIn and Spotify and, interestingly, home banking platforms.
In terms of their purposes, learners often mentioned internet searches and learning English,
work-related reasons such as including finding employment and communicating with
workmates. In Spain and Portugal, although most agreed that the most important use for
them is to communicate with their loved ones , a good proportion said they actually used
them more frequently for work-related reasons.
Learners in Spain and Portugal were very positive about the use of mobile devices in classes,
and contested the view of some teachers (see below) that this was distracting.
Spanish learners mentioned the difficulty of understanding new updates and particular apps
such as cooking apps when at home or Google Maps when travelling to new places. They
commented that this is often difficult because of the “digital language used” or apps not being
user-friendly. In Portugal the difficulties of understanding a Smart TV and using a computer
(as opposed to a phone) were mentioned.
In Greece, learners reported – in contrast to other countries – that they overwhelmingly did
not use digital devices at work (of course this could simply be to do with the type of work that
this sample of learners were engaged in). The same learners also did not use devices for
internet shopping – most said they simply did not know how to do it, despite reporting that
they were confident users of their devices.
Video and audio-editing were mentioned in several instances as new skills learners would like
to acquire.
One of the most interesting aspects of the learner research was the notable contrast that
emerged between the breadth of learners’ use and knowledge of digital devices, and
practitioners’ perception of these. This is explored further below.
2.4 Research with practitioners
We used a paper/emailed Likert survey with a total of 57 practitioners, then ran follow-up
one-to-one interviews with 34 participants. Practitioners across all contexts reported high
levels of learner mobile phone ownership in particular, and learner confidence in using their
phones with particular apps. Many reported that their communications with learners were
increasingly moving online, and that learners - especially younger learners - bring and/or use
mobile devices in class, and that they can use these devices for their own purposes
confidently. Practitioners generally perceived learners as mostly using smartphones for the
purposes of communicating with friends and family, taking pictures and interacting socially
through Facebook, Instagram, Messenger, WhatsApp, etc.
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However, when broader uses and purposes of digital communications were considered, many
practitioners also reported that they regarded their learners as ‘basic’ users of digital devices
and apps. In particular the use of devices apart from mobile phones was singled out: there
were many fewer reports of learners bringing or being able to use tablets and/or laptops.
Many practitioners also reported that learners have difficulty using devices that they normally
do not use, or that are not in line with their general preferences - fixed PCs and keyboards
were a particular issue here.

Using digital devices in class:
There was a big divide between the practitioners who used devices in class as learning
toeducationols and those who didn’t. They reported a dilemma when it comes to encouraging
their learners to use these in class as they, as one practitioner put it, ‘provoke distractions’.
They also alluded to the fact that some adults are still not used to using technology for
everything, and some teachers also considered that it could be more trouble to use mobile or
other devices in class as it ‘takes longer to carry out activities’.
Infrastructure did not seem to necessarily be a key driver of the use of digital devices in class.
In Spain, for instance, even though more than half of the practitioners interviewed said they
have Wi-Fi available in their place of work, nine out of the eleven agreed that most of their
work in class is still paper-based (although they did considered that digital teaching and
learning was increasing).
Another perspective that was constantly mentioned was widespread agreement that the use
of digital devices and apps in learning activities can empower learners: the typical uses
mentioned were doing online research tasks at home and in the classroom; receiving and/or
finding educational materials; contacting and sending work to teachers and trainers. There
was less mention (though some) of using digital devices to achieve non-education related
real-world outcomes (such as e.g. querying an electricity bill or registering for services).
Teachers were broadly aware of many of the contradiction inherent in schooling systems that
were largely paper-based on one hand, and societies that are increasingly digital. UK teachers
mentioned the role played by language exams and testing (which is still generally handwriting
and paper-based), while the Cypriot teachers interviewed pointed out that in their context
there seemed to be a real contradiction between asking learner to take notes in class by hand,
but requesting them to produce reports or submit homework assignments digitally.
Changing literacies
Overall, practitioners are inclined to view digital writing as being more important and
frequent in their everyday lives. But there were differences of perspective - whilst agreeing
that digital writing and reading are increasingly important in the classroom, Portuguese
teachers had some varying perspectives. For example, in Portugal one teacher claimed that
that the use of digital documents is an outcome of financial constraints, which impose
restrictions in delivering paper copies to the learners. Another held that “paper” must
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continue to exist and that it is of key importance to find ways to reconcile “paper” and
“digital” culture. Across the partner countries, there also seemed to be strong emotional and
cultural attachments to handwriting. This is perhaps not unsurprising given that most
practitioners will, themselves, have been schooled primarily in a handwriting/paper-based
context.
However, most practitioners’ beliefs around changing literacies indicated that they saw job
applications as increasingly online rather than face to face, and most agreed that most
surgeries, clinics, hospitals, schools and businesses communicate digitally (e.g. email/text
messages) rather than through printed letters.
And there was consensus that literacies, including ‘basic’ literacies are changing and changing
fast: most practitioners agreed (in Spain 100%) agreed or strongly agreed that writing an
email, filling in a form online, sending text messages and taking a photograph on a digital
device should now all be considered ‘basic’ literacy skills. Yet the use in class of learners’ own
digital texts was not widely reported. In Portugal this was reported as largely being a case of
teachers and trainers often providing digital materials for learning purposes, and learners only
bringing their own texts to class when they have presentations, such as those prepared in
PowerPoint or Prezi. In the UK some practitioners talked about using activities that required
learners to take photographs on their phones and bring these to class (e.g. of food they
prepared). Overall, learners seem to bring digital texts that are responses to tasks set, rather
than digital texts which form part of their everyday lives.
However, there was considerable evidence that many practitioners across all partner contexts
were thinking about digital literacies as a set of decontextualized skills. Many teachers
seemed to focus on teaching particular programme literacies and/or skills, mentioning
programmes particularly associated with employment such as Microsoft Excel, Prezi,
PowerPoint, Publisher, OneDrive, Canva. While the teaching of such programmes is
undoubtedly useful, there was little mention or awareness of the actual literacy practices in
which these programmes might be used, and how appropriate these might be for learners,
particularly adults who are new to reading and writing . Similarly, although many practitioners
noted particular sub-skills, such as learners’ difficulties with keyboards and computer mice,
there was little mention of the contextualised literacy practices these sub-skills were needed
for - and crucially, what other digital options/preferences might be available for leaners. It is
interesting to note that when learners in Cyprus were interviewed, they were very specific
about preferred devices: they were keen for training that explored “ways of using their mobile
devices for aspects that would help them with their future career or profession” and also
mentioned “being trained in apps that would benefit them in their profession or in skills that
would make them more competitive and would provide them an advantage in the job market”.
Higher degrees of contextualisation also seemed to have an impact on practitioners’
awareness of the importance of linking specific digital literacies to real world outcomes.
Again, in Cyprus, where some of the teachers interviewed were involved in very digitally
aware and digitally defined fields such as journalism and media studies, business and
administration studies, (and were also providers of language learning to migrants) there was
high consciousness of how contextualised digital literacy skills can be extremely useful and
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relevant to those who will use these skills in their future professions, and how digital literacy
skills can impact forcefully on the professional future of learners.

And, perhaps most strikingly, practitioners seem to have reported much more limited views
of what digital activities their learners can and do engage in than is reflected in our learners
surveys, where learners claim a much broader range of use than the social media/keeping in
touch with friends and family reported by their teachers. This may be because there has been
less detailed enquiry generally by practitioners into their learners’ uses of digital devices and
this, in turn, may be because the teaching of basic literacy has been quite generic in a way
that digital literacies seem to overturn. Whereas in the case of handwriting, there are
limitations to the variability and differences between the artefacts used to carry out the task
(pens, pencils, paper etc.), digital literacies offer far greater degrees of variation, choice and
performative ‘styles’. For most digital tasks, there is a very large degree of choice as to how
it may be or needs be accomplished (e.g. the device used, the app used, written or spoken
interface, audio or visual mode of end product etc). It certainly seems clear that one aspect
of the movement from paper-based /handwritten literacies to digital literacies will be a shift
from generic and ‘one size fits all’ modes of instruction to more nuanced and personalised
approaches that take into account the multiplicity and diversity of digital literacy practices
and learner preferences and styles.
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Section 3 Commonalities: putting it all together
3.1 Contextual factors and issues
Several key factors and issues emerged across all contexts that inhibited or sometimes even
prevented practitioner and learner engagement with digital literacies. These were:
•

Socio-Economic barriers and ‘digital divides’ - for instance, in Spain, as in many
partner countries, there is a wide difference between public and private services such
as hospitals or schools. Private facilities across services typically provide much more
digitised environments.

•

Linked to this, lack of appropriate Wi-FI
allowances.

•

Generational attitudes - different skills across age groups. There is a clear divide
between older and younger practitioners and learners. As well as skill levels, these
groups seem to also have different habits and preferences around the use of digital
devices. In general, older generations are less keen to learn digital skills when they
have been accustomed to paper and pencil for so long.

•

Practitioner fear and anxiety - in particular practitioners worried about not having
enough hands-on digital skills, knowledge of programmes, and that their learners
might know more than them, leading to loss of control. Additionally, some
practitioners fear that digital devices may be a distraction to learners.

•

Old ‘fixed’ equipment, which was often out of date – or inaccessible to learners as not
conforming to their knowledge, skills and/or preferences. It was reported that many
institutions used fixed PCs and keyboards, although many learners reported preferring
touchscreens or pads, and found real difficulties using a keyboard.

•

Outdated views of ‘literacy’ and ‘digital literacy’ – ‘digital’ skills were often seen as
separate from ‘literacy’ skills rather than being seen as an intrinsic aspect of them.
This means that digital ‘skills’ (such as holding a mouse / using a keyboard to type) are
often presented in very decontextualized settings, or to perform tasks that might be
performed differently in the real world. A situated practice methodology for teaching
digital literacies - where learners would use digital devices in ways that mimic (or
replicate) their use outside learning contexts would go beyond the teaching of
‘computer skills’ that do not always reflect the reality of literacy practices. The section
on IO3 below gives examples of how digital literacies might be presented in this way.

infrastructure or inadequate data

Three additional issues relating to digital devices, apps and programmes also came up:
•

Usability is one of the main concerns of both practitioners and learners. How userfriendly are devices and apps? Very specialised apps are sometimes quite hard for
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users to understand or to use independently. This can be especially true of apps and
programmes used for very specific purposes, and which do not correspond to
‘everyday’ apps and programmes learners are familiar with.
•

Power relationships - users of digital devices do not always have control over how
digital tasks may be accomplished. For example, banks and other institutions can
enforce the use of particular apps or programmes or devices to carry out particular
tasks, e.g. money transfers, booking appointments, etc.

•

Linked to this was the issue of dependability of digital platforms/devices, which can
often be outside users’ control. When digital devices and apps fail there are often few
backup or repair options.

3.2 Emerging good practice?
At present, there is little clear consensus on what good practice in terms of teaching digital
literacies would look like. A range of different approaches – and the value systems attached
to them – exist across a wide range of national and educational contexts. More traditional
approaches seem to be typically based on a knowledge/skills paradigm. The ICT training
system for Greek teachers is a good example of this: the training curriculum is about acquiring
basic knowledge and skills in the use of ICTs in education. The curriculum covers introductory
concepts of computer science and basic usage of personal computer, use of word processors,
spreadsheets and presentation software as well as connection and communication over the
internet. It also deals with the acquisition of some basic knowledge for the adoption of ICTs
in the educational process by using educational software products. A second level programme
is composed by two (sub-)levels of knowledge and skills: a. “Introductory training for the
utilization of ICT in school” (B1- Level ICT teacher training, 36 teaching hours) and b.
“Advanced training for the utilization and application of ICT in the teaching practice” (B2-Level
ICT teacher training, 42 teaching hours and additional 18 hours for preparing “in-class
practice”). The combination of these two levels equates to the acquisition of knowledge and
skills corresponding to the integrated training for the utilization and application of ICT in the
teaching process (B-level ICT teacher training).
Similarly, in Portugal several initiatives at national, regional and local levels, are driven by the
general goal of developing adults’ ‘knowledge, skills and competences’ to address the digital
world ; these testify to some consensus about the importance of digital inclusion. For
example: i) the 2015-2020 National Strategy for Digital Inclusion and Literacy (ENILD), focused
on those who has never used the Internet and the people most vulnerable to info exclusion,
and aim to develop digital skills across five areas: information, communication, content
creation, security and problem solving; ii) the project LIDIA (Adults Digital Literacy),
coordinated by the Institute of Education, University of Lisbon, produced training materials
to support digital literacy of adults and to ensure that those who are more vulnerable to
digital exclusion can develop key competences in this field.
Cyprus reported two projects in particular that have emerged around good practice with
regard to digital literacies: Life-Long Readers a project aimed to provide educators with
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training and tools to promote lifelong reading habits in children, and PROFLEC - Professional
learning through feedback and reflection, developed by the Cyprus Pedagogical Institute.
PROFLECT, is a “self-assessment exercise” that “helps the participants to identify their
individual strengths and weaknesses and suggests areas for improvement and will set the
agenda for workshops and group coaching activities”
Bring your own device - an alternative approach
In line with the notion of learner participation and empowerment, Bring your own device
(BYOD) is growing trend in educational, business and other contexts. This refers to users or
learners bringing and using their own phones/tablets /laptops etc. in their classes. Mobility
and flexibility seem to win over fixed equipment, as well as dovetailing into users and
learners’ lives.
This is very much in line with recommendations from the UK’s 2004 NIACE (National Institute
of Adult and Community Education) report:
“Building on NIACE’s own research and consultation on BYOD, this project, in part due to its
experimental and exploratory approach, further supports the view that institutional policy still
needs to change with regard to the use of learners’ own devices, in line with FELTAG [Further
Education Learning and Technology Group - now defunct] recommendations that learners
should be equipped to learn with their own devices. A significant challenge remains: changing
cultures and attitudes, and the survey data, trial approaches and case studies in this report
provide key examples of how those steps are being taken, in many instances through trial and
error, but the benefits are clear.” (p42)
Certainly, many UK ESOL teachers now seem to favour BYOD approaches – especially when
connected to participatory approaches as with some refugee organisations. There is also
some ‘bringing’ of digital literacies in outreach contexts. In Spain for example, programmes
such Digitalizadas are working to bring computers and tablets to rural areas and teaching
adult women about basic literacy skills, as well as supporting adults who are job-seekers or
who want to develop and progress in their careers. There are similar projects in Portugal to
support those at risk of digital exclusion.
In Ireland, the Digital Skills for Citizens Programme adopts a bring your own device (BYOD)
policy in order to help adult learners learn how to utilize the technology that is specific to
them and their needs. BYOD is also quite commonly used in adult learning situations where
the learning is not specific to digital skills. This approach allows learners to use their device at
a level they feel comfortable with and appears to be favoured over specifically planning
digitised learning activities. This may be due to the trainers’/tutors’ own digital skills (or lack
of) and the fact that this eliminates the need to ensure all learners have the same level of
digital skills.
The ‘Literacies for learning in further education’ project which resulted in the book
“Improving Learning in College: Rethinking Literacies Across the Curriculum 16 Feb 2009”
(Ivanic, R) identified a tool for the analysis of literacies which can be equally well applied to
digital literacies (see Appendix 1).
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Linking this with the available research (such as Vollmer’s above) on how refugees use mobile
technology in their lives, a potential picture of good practice emerges that would combine
BYOD in educational setting with the identifying (and analysis) of digital literacy practices that
make up ‘repeated digital acts’ that support learners acquisition of agency and identity. This
would involve teachers focusing on literacy and language in digital contexts, as much as the
digital ‘skills’ which to a great degree, learners seem to already possess. An example of how
this might work in practice is given below in the section on IO3.
In terms of an ethos of good practice, we can be sure that the teaching and learning of digital
literacies and literacy practices will be characterised by the twin elements of diversity and
multilingualism. Diversity and multilingualism are features of many ‘basic literacy’ classes
generally: in the context of specifically digital literacies they are embedded within the very
nature of the devices used and the literacies themselves. On one hand, digital spaces on
mobile devices tend to be multilingual by nature (so learners will move seamlessly between
first language(s) and the host language on their phones during a class), on another, learners
have hugely varying preferences and possible choices in terms of the devices and apps used
(phones vs tablets vs keyboards vs touchscreens vs pen and paper vs voice
dictation/recognition vs camera/audio recordings).
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Section 4 Recommendations: Digital literacies education and training implications for IO2 and IO3
4.1 Key training needs
Our interviews with practitioners identified some key training needs. These included:
•

confidence boosting with many aspects of digitals literacies.

•

ways to develop better understandings of how their learners currently use, and aspire
to use digital literacies and devices.

•

methods and techniques to better understand and analyse particular digital literacy
practices.

•

more effective and localized ways to analyse and understand the operation of digital
literacies in learners’ lives (e.g. how local schools now communicate with parents
around childrens’ education.)

•

training in Bring Your Own Devices approaches.

•

training in ways to support diversity in learners’ digital preferences.

•

support in identifying digital literacies and practice that will be empowering, and of
impact and use to their learners.

•

support on how to take an assets-based approach by facilitating people to achieve
positive change using their own knowledge, skills and lived experience.

•

supporting learners to use social media apps for learning purposes beyond
maintaining social relationships.

•

supporting learners with using (new alphabet) keyboards for extended wring (when
at a level to do so).

•

supporting learners with work-related programmes such as Word / Excel etc. (note:
many of these can be accessed on mobile devices now) in contextualised settings.

•

supporting learners to use their own devices to accomplish real-world outcomes.

•

In view of Covid-19, how technology can be used to support remote/distance learning.
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4.2 Implications for IO2
Above all, the IO2 curriculum will need to be applicable and adaptable to a very wide variety
of contexts. It will need to encompass the requirements of both target learners and the
practitioners who work with them, as well as respecting the varying local realities of each
context. In addition to reflecting the training needs identified in 4.i above, it will, in order to
respond effectively to the diversity of both digital literacies and the learners who are trying
to acquire them, need to go beyond purely didactic and skills-based frameworks towards
curriculum framework that is socially situated and participatory. This means it should:
•
•
•
•
•

•
•

•
•

be adaptable to many different cultural, national and local contexts
enable confidence-building
present literacy and literacies as sets of contextualized practices rather than purely
generic and de-contextualised skills
take into account the very rapid nature of technical/digital change, both in hardware
and software.
enable closer mutual understandings of how learners and practitioners across
different social groups (such as age, social class, culture) engage with digital devices
and literacies.
recommend participatory rather than didactic approaches so that practitioners and
learners work together to determine what and how they should learn.
be conceived of as a framework for ‘digital acts’ - the repetition of which enable
learners to build identities, act autonomously and collectively in order to fully
participate in society.
promote practitioner/learner empathy in terms of a willingness to respond to the
diversity of social contexts, learner preferences and skill levels.
be grounded in practical applications so that the digital literacies taught should be
useful for adults’ present and future day to day lives.

In many respects it could reflect the principles listed in the Irish National Adult Literacy Agency
publication Guidelines for Good Adult Literacy Work which include:
•
•

•

Adult literacy work is based on a philosophy of adult education which is concerned with
personal development and social action.
Adult literacy learning is an active and expressive process. Students have the right to
explore their needs and interests, set their own goals and decide how, where and when
they wish to learn.
Adult literacy work respects different beliefs, cultures and ways of being. An ethical
code of trust and confidentiality underpins all aspects of the work.
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•
•

Students’ knowledge and skills are vital for the effective organisation of adult literacy
work. Students should have the opportunity to be involved in all aspects of provision.
Adults learn best when the decision to return to learning is their own and the
environment is supportive, relaxed and friendly.

This will all mean that learning is understood as a very participatory process carried out by
participants who see themselves as learning partners i.e. the practitioners and learners.
Practitioners and learners would need to work together initially to decide exactly what to
learn, how to learn it, and establish the purposes of the learning too. Practitioners, therefore,
need to become very skilled question-posers, as opposed to merely transmitting knowledge
(or skills). The curriculum – or handbook – if it is more usefully conceived as such, would be
in many senses a question generator, encouraging and enabling practitioners (and their
learners) to precisely locate and situate the literacies targeted for learning. For example, given
that one outcome of the research conducted was an increased awareness of a significant gap
in practitioners’ understandings of how learners actually engage in digital literacies and use
their digital devices in their daily lives, it would be useful for IO3 to include a section on how
practitioners can use open questions or questioning tasks with their learners to discover –
and then respond to – more of their learners’ preferences/habits etc. This would not have to
be dry ‘research’ and, of course, IO2 could develop an actual classroom activity resource to
support practitioners to initiate this.3

4.3 Implications for IO3
Following on from, and reflecting the recommendations above, the toolkit should gather
together and present a range of resources that support practitioners and learners in their
daily lives. This could include resources, tools and activities that could be used:
•
•
•
•

to plan classes
with learners, during classes
as self-study resources for learners and/or practitioners
to reflect on or evaluate learning (their own, or learners)

The resources will need to be highly flexible and adaptable to the very large range of contexts
that they might be used in. As such they will have to model the ethos and principles set out
above in relation to IO3. In particular, they will have to embody and acknowledge the diversity
of possibilities as to how digital literacy practices are enacted in different settings, and the
corresponding learner choices and preferences that are available. The resources are therefore
likely to be relatively flexible, highly adaptable and indicative so that they can be informed
byand responsive to local contexts and considerations; and, in order to be sustainable, they
will also need to not be future-proofed by not being too tightly tied to technologies,
3

This could be similar to the learner survey we developed for the research phase of this project (see Annexe 1
below)
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programmes, apps and/or content that may significantly change or become out-dated or
obsolete in the near future. Resources linked to particular contexts may also be useful,
providing practitioners can easily identify (and then adapt) the local elements in the resource
or tool. As noted above in IO2, it is very likely that open questioning will play a very large role
in many of the resources. The resources will also need to engage learners with some of the
key differences between basic pen and paper literacies and the digital world, such the
multimedia/multimodal nature of digital communications (including the need to sometimes
understand the contribution to meaning that visual and aural media add), the ‘layered’ nature
of digital literacies where there are hyperlinks, advertisements, and past versions or strings
of messages layered across the main text. Practitioners will also need resources that will
enable them to support learners with some of the sub-skills of digital literacies (e.g. using
touchscreens/touchpads/ keyboards/voice recognition) but these should always be linked to
very contextualised digital literacies that have relevance to learners’ lives, and to any choices
and preferences that are available to learners make around digital devices (as well as
acknowledging when choices are not always possible).
Examples of how resources could be developed to address the diversity and contextualised
nature of current digital literacies might be illustrated by two very common real-life instances
where digital literacies have typically replaced paper-based ones.
Health communications - which could include making an appointment/ renewing a
prescription etc, as appropriate to local context.
Parent/carer communications with a child’s school – which could include arranging a meeting,
confirming attendance at a parents’ evening, receiving and responding to reports etc.
In both these instances, where communications would have once been paper-based and of a
very generic nature, they are now likely to be conducted in a multiplicity of ways across a
multiplicity of devices and apps. This means that in order to properly support learners with
these literacies, practitioners have to be able to establish exactly how these are conducted in
individual learner’s lives. A resource that enables practitioners to do this would have to begin
by establishing a coherent process for working with a whole class of learners who each might
need to use different apps and/or devices for communicating with these institutions. So, after
choosing one (quite narrow) context appropriate to the learners to work with, the
practitioner would have to begin by finding out as much as possible about how this is
performed in the real world by those learners. They would then be situating the learning in
the real-life contexts of the learning group, and empowering learners to respond or engage
with the digital literacy practice in very meaningful, useful and practical ways. Ideally
practitioners would ask learners to bring in the devices/and or communications relevant to
the chosen context if possible. The type of questions and process the resource would need to
foreground might be along these lines:
•

How does each learner’s target institution communicate with them? (This will
probably vary from learner to learner unless they all are dealing with the same
institutions).
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•
•
•
•
•
•
•
•

What are the contextual constraints? Do learners need to use a particular device or
app, or is there a choice?
What are learners being asked to do, and what do they want to do, in order to
participate in the practice focused upon?
Based on answers to the above, what choices of mode, e.g. device/ app – do learners
actually make? (Individual learners may make different choices)
Are there any issues arising out of the above contexts/technologies/learner choices
(e.g. e-safety / access issues etc.)
What meanings do learners want to make in their responses?
How will the construction of these meanings vary according to the
technologies/devices/ app used?
What language will be needed? (And how will language be matched to the task and
the technology/apps/devices used)?
What sub-skills are relevant and/or needed? (It is at this point that practice using
touchscreens/ keyboards etc. may be engaged with according to learner choices in a
meaningful, useful and contextualised way).
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Section 5 Executive Summary - core messages

•
•

•

•
•

•

•
•

•

Evidence of a clear mismatch between practitioner and learner understandings of the
relevance, purposes and uses of digital literacies.
Evidence of a mismatch between school literacies (mostly pen and paper) and realworld literacies (mostly digital), and a need to shift this. This also involves shifting
institutional/national/assessment policies as well as practitioner beliefs and practice.
Evidence that ‘skills’ views of literacy acquisition still dominate practitioner
understandings of literacy and literacy and pedagogy. This leads to an inappropriate
focus on decontextualised teaching of either digital skills (e.g. using a mouse or
keyboard), or decontextualised teaching of particular software programmes. ( Clearly
these skills and programmes are useful - but need to be taught in the context of highly
situated digital literacy practices relevant to learners’ lives and ambitions).
Linked to this, a clear need for practioners to better understand (and use) socially
situated approaches to digital literacies and digital literacy practices.
Evidence of a tension between very generic, one size fits all classroom approaches to
pen and paper literacy acquisition and the participatory, learner-led diversity of
approaches and methodology required by the digital world and digital literacies in
particular.
Growing consensus that Bring Your Own Device approaches are most appropriate and
beneficial to learners – along with a need for wider exploration and application of
these approaches.
Significant elements of practitioner fear and anxiety inhibit the development of digital
literacies in education.
Evidence of the need to acknowledge and work with the diversity of the technology
itself and the diversity of learners’ digital preferences and the digital literacy practices
they engage in. This necessitates an approach in which learning is understood as a
highly participatory activity carried out by learners and practitioners who see
themselves as partners in the learning process.
Additionally, in view of the current Covid-19 pandemic, an urgent need to move the
teaching and learning of digital literacies forward, in particular through the training of
practitioners in the approaches noted above, and, where appropriate, in
remote/distance delivery methods.
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Annexe 1 – The Research Pack

DiLitE Research Pack
Intellectual Output 1

IO1 (WP) Leader: Learning Unlimited (LU):

Duration: September – November

2019

The purpose of the Research Pack is to ensure that all project partners follow an agreed
process and format in conducting the DiLitE research using standardised (but adapted to
suit national/local contexts) templates and questionnaires to inform the Local Research
Reports.
Objective: The main objective of Research Pack is to ensure that the project achieves a
best practice approach in undertaking its research processes with low educated adults and
the practitioners who work with them as the project’s primary target groups and to ensure
that research findings are comparable across the consortium.
Timeline:
• Please email draft reports to Learning Unlimited by Friday November 22nd 2019.
•

Draft Research Reports to be presented and discussed at DiLitE set up meeting
26th/27th November 2019 meeting.

•

Final reports completed by Friday December 6th 2019.

This Research Pack describes the following main activities to be undertaken by each
partner:
D. Research task 1: Conduct a review of available literature on learning and basic digital
literacy practices in all participating partner countries to identify the current state of
knowledge and the broader current practice in the field. In view of the rapid
progress and change in technology and use, reviewed research should be post 2013,
unless
considered seminal.
E. Research task 2: Conduct questionnaire-based and face-to-face research with
practitioners in the field to identify current use/teaching of basic digital literacy and
contextualised examples of current practice, training needs, views of good practice
etc.
F. Research task 3: Conduct questionnaire plus face to face interviews and/or focus
group research with learners and other users of basic digital literacy practices to
identify
learning priorities and needs, contextualised examples of learning
experiences, accounts of how digital literacies are used in the real world.
G. Produce a Local Research Report in English to document the research findings and
recommendations
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All required research will be completed between months 2 and 3 of the project (October
2019 and November 2019) and will be conducted with end-users through locally
appropriate
methods.
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Expected outcomes:
i.
A set of recommendations that will shape and inform the project’s four intellectual
outputs.
ii.
A learning outcome matrix for DiLitE Training Curriculum for Adult Educators will
be drafted and used as a benchmark for all curriculum development work.
iii.
Each partner will produce a Local Research Report in English to document the
research findings as per the template provided in Annex 5 Template.
All project partners need to undertake the following research and needs analysis tasks
during months 2 and 3, i.e. to be completed by 22nd November 2019.
Task

Research task Description of task/Notes

Document to
use/ Pages

A

Literature
review
(Desk based
research)

Annex 1:
Literature
Review
Template
(2 pages total)

Conduct a review of available literature on
learning and basic digital literacy practices in each
participating partner country to identify the
current state of knowledge and the broader
current practice in the field. In view of the rapid
progress and change in technology and use,
reviewed research should be post 2013, unless
considered seminal.
The review should aim to cover the following key
research questions:
• To what extent are basic literacy practices
becoming digitised in each country?
• In which basic literacy practices is handwriting
still the dominant mode of writing?
• Are basic digital literacies being taught, and if so
how?
• What seems to work well? Is there any emerging
best practice?
• Are there any access or social issues for
practitioners and/or learners with regard to the
acquisition of digital literacies?
• Do approaches to teaching and learning basic
digital literacy practices differ according to
different linguistic groups, and if so how?
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B

Practitioner
research
(Email /
remote
questionnaire
based plus
field research)

Conduct questionnaire-based research with
practitioners in the field to identify current
use/teaching of basic digital literacy practices. Use
the Annex 2 Practitioner Questionnaire as the
question guide and for notes. This research can be
conducted remotely as required (i.e. the
questionnaire can be sent out and collected via
on-line survey tools, email or through networks
etc.).
Conduct face to face interviews and/or focus
group/Skype research and other frontline workers
in the field to identify contextualised examples of
current practice, training needs, views of good
practice.
Use the Annex 3 Practitioner follow-up questions
template to conduct and record research with
educators/frontline workers as appropriate to
local context to help determine practitioners’
training needs, views of current and good
practice.
If questionnaires are conducted face-to-face,
please ensure consent forms are completed and
permission given before any audio recording.

Annex 2:
Practitioner Initial
Questionnaire
(1 per
respondent)
Annex 3:
Practitioner
follow-up
questions
template
(1 per agency)
Annex 7:
Participant
Information and
Consent Forms

This stage of the research could also be used to
identify potential members of Special Interest
Groups(SIGs)
Minimum numbers for practitioner research: 10 participants minimum across tasks 2 and 3
combined, including a minimum of 5 participants in task 3 (Field research )
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C

Learner (low
educated
adults)
research
(Field
research)

Conduct questionnaire, face to face interviews
and focus group research with learners and other
users of basic digital literacy practices to identify
learning priorities and needs, contextualised
examples of learning experiences, accounts of
how digital literacies are used in the real world.
Use the Annex 4 Written Learner Questionnaire
Template and Annex 5: Learner follow-up
questions template to conduct and record
research with low educated learners as
appropriate to local context to elicit how they
currently engage in/use digital literacy practices
and their learning needs. Analyse the results of
the field research and provide analysis and
recommendations for the Local Research Report.
Please ensure consent forms are completed and
permission given before audio recording.

Annex 4: Written
Learner
Questionnaire
Template
(1 per learner)
Annex 5:
Learner follow-up
questions
template
Annex 7:
Participant
Information and
Consent Forms

Minimum numbers for learner research: 20 participants in total across tasks 4 and 5
Annex 4 (initial): 20 participants, including a minimum of 10 speakers of other languages /
non-native speakers.
Annex 5 (follow up): 10 of the participants from task 4, including a minimum of 5 speakers of other
languages / non-native speakers.

D

Local
Research
Report

Produce a Local Research Report in English to
document the research findings and
recommendations
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Annex 1: Literature review Basic Digital Literacy Practices in your country
(Template)
1. Country
2. Overview of the national context (How ‘digitised’ is life for most people in your
country?/ How digitised are institutions such as hospitals, schools, shops, offices etc?)

3. To what extent are basic literacy practices becoming digitised in each country? (Which
basic uses of reading/writing are now mostly conducted through technology? - e.g.
communication with schools/ surgeries/ other institutions/ calendar use and
appointment booking/ personal notes and reminders / lists etc)
4. In which basic literacy practices (if any) is handwriting still the dominant mode of
writing? (e.g. notes, shopping lists, schoolwork and school homework)

5. Are basic digital literacies being taught, and if so how and in what contexts? (E.g. Is
technology used in low educated adult teaching contexts / are phones or
computers/tablets used in classes? / do low educated adults learn how to use apps or
keyboards or touchscreens in any formal contexts?)
6. Is there any emerging good/ best practice? (Is there any emerging consensus in
professional/academic/government fields or the literature about what should be
taught, or how?
7. Is there any evidence of any social or access issues for practitioners and/or learners
with regard to the acquisition digital literacies? (E.g. Is cost of technology or
subscriptions- an obstacle to schools, colleges or individuals? Are there any social
barriers to or difficulties around digital literacies - e.g. generational attitudes?)
8. Summary of data used with links/references to relevant websites/reports etc.
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Annex 2: Practitioner Initial Questionnaire
Name of researcher
Method

Date
(Please circle all that apply) email
online survey
network/other meeting focus group
other

A. PARTICIPANT BACKGROUND INFORMATION
1. Name
2. Place of work
3. Job role
4. Typical learner profile
5. Typical learner
language level host
country 1st language(s)

B. QUESTIONNAIRE
Please indicate your level of agreement with each
of the statements below by placing a tick in the
relevant column

strongly
agree

agree

neither
agree or
disagree

disagree

strongly
disagree

1. Most of the learners I work with own a mobile
device.

2. Most of the learners I work with can use a
mobile device confidently.

3. We use mobile devices in most classes.
4. I encourage the learners I work with to use
their mobile devices in class.
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5. Learners have access to free Wi-Fi networks at
my place of work.

Please indicate your level of agreement with each
of the statements below by placing a tick in the
relevant column

strongly
agree

agree

neither
agree or
disagree

disagree

strongly
disagree

6. Most of the reading and writing we do in class
is paper-based.

7. My learners read and write on their digital
devices in class.

8. The amount of digitally-based reading and
writing we do in class in increasing.

9. My learners practise or learn how to send text
messages and emails in class.

10. My learners use social media for learning
purposes.

11. My learners use more handwriting than digital
writing in their daily lives.

12. Handwriting is less important for learners than
it used to be.

13. Most job applications can be handwritten (ie
not typeface) in my country.

14. I am confident using digital devices and apps
with my learners.

15. My learners can create texts* with digital
pictures

16. Most written communication is digital
nowadays
17. I would like some training on how to use digital
devices in teaching / with my learners
18. Being able to edit photos and videos is an
important skill now
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19. In my locality , most surgeries, clinics, hospitals,
schools and businesses communicate with their
users digitally (e.g. email/text messages) rather
than through printed letters.

Please indicate your level of agreement
with each of the statements below by
placing a tick in the relevant column

strongly
agree

agree

neither
agree or
disagree

disagree

strongly
disagree

20. It is very important to be able to use particular
Apps (e.g. WhatsApp / Facebook / Instagram).
21. My learners can shop online.

22. My learners can bank or arrange their finances
online.
23. There are contextual problems using digital
devices in class (e.g. room layout / access to WiFi).
24. My learners can use a keyboard.
25. My learners can use Skype/ other video
conferencing software.
26. If my learners can’t attend a class, they let me
know by text message or email.
27. My learners communicate with each other
digitally.
28. Word processing is not a challenge for my
learners.
29. Writing an email, filling in a form online,
sending a text messages and taking a
photograph on a digital device are all basic
literacy skills.
30. My learners prefer to use a keyboard (phone or
PC) rather than a pen.
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* ‘Text’ is being used here to refer to any digital communication that creates meaning, in the sense
that a video or picture can be considered a ‘text’ that can be read to create meanings in just the
same way as a ‘traditional’ word-based text.
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Annex 3: Practitioner follow-up questions template

Name of researcher
Method
(please circle)

(1 per agency)

Date
(Please circle all that apply)
1:1
Face-to-face
Telephone
Video conference (e.g. Skype)
Focus group (if yes, no. of participants ……….)
Other ( if yes, describe) …………………………………………………….

PARTICIPANT BACKGROUND INFORMATION
1.

Name

2.

Place of work

3.

Job role

4. Typical learner profile
5.

Typical learner language
level (resident country L1)
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QUESTIONS
Check that participants understand that this research is focused on the use of digital devices
by low educated adult (possibly migrant) learners in contexts that involve reading and/or
writing. Some guidance on using the questions is included below. There is a space for notes
beside each question, but please keep all audio / video recordings if made.
Please ensure consent forms are completed and permission given before audio recording.
Questions

Notes

1. Do your learners use digital devices (e.g.
phones /tablets / laptops) in their daily lives? If
so, how?
2. What uses of digital devices do your learners say
are most important to them? (Which uses do
they value most? E.g. being able to search the
internet/ being able to send messages /keep in
touch with family / taking photos / shopping)
3. What uses of digital devices do you think would
(or do) most empower your learners?
4. Do your learners ever bring digital texts*
(including photographs or video) to class? If so,
what type of texts?
5. Do you encourage the use of learners own
digital devices in class? If so, when and how?
6. In class, what would you say is the balance
between pen and paper / handwriting activities,
and keyboard /digital reading/writing? Is this/
should this change, in your view?
7. How do you teach or support learners with
digital literacies in your classes? Can you
describe some typical activities?
8. What, if any, training or support do you feel you
need in terms of teaching digital literacies?
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9. Would you say there are any access issues for
learners with regard to digital literacies (e.g.
availability of Wi-Fi / cost of apps)?
10.Do you have any advice for other practitioners
in terms of teaching or supporting learners with
digital literacies?

* ‘Text’ is being used here to refer to any digital communication that creates meaning, in the sense
that a video or picture can be considered a ‘text’ that can be read to create meanings in just the
same way as a ‘traditional’ word-based text.
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Guidance
Please feel free to adapt the questions to suit the context or interviewee: the objective is to
enable them to tell us as much as possible about how they and their learners currently
engage with digital literacies.
We have avoided using technical jargon like ‘digital literacy practices’ but we would really
like to get some idea from participants about which digital literacy practices are most
important to their learners/ which they teach / which learners currently engage in. This
means that while it is very useful to know if learners have a particular skill - e.g. if they can
use a keyboard or send a text message - we would really like to find out in exactly what
contexts/practices they do this.
So, for instance, if they can send text messages, is this to friends only, or might it be in more
defined contexts such as making/cancelling a doctor’s appointment or arranging meetings
for a school parents’ evening? (Both of these are common practice in the UK now).
Similarly, it would be good to know exactly how and in what contexts learners create other
sorts of digital texts*, including those which use visual or audio elements. So for all
questions, try to ascertain the exact literacy practice participants are referring to.
You can use plenty of open-ended prompts to distil further detail to participants’ answers:
e.g.
- How do you know this?
- Why do you say that?
- In what way would you say this is typical /unusual?
- Can you say a little more about that?
* ‘Text’ is being used here to refer to any digital communication that creates meaning, in the sense
that a video or picture can be considered a ‘text’ that can be read to create meanings in just the
same way as a ‘traditional’ word-based text.
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Log for recording interviews with practitioners

Name of Interviewee(s)

Job Title of Interviewee(s)

Organisation

Date & Location
of Interview

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
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Annex 4: Written Learner Questionnaire Template

(1 per learner)

PARTICIPANT BACKGROUND INFORMATION
1. Name
2. Nationality
3. Country of residence / years
4. Classes attended
5. Languages spoken

Name of researcher
Date
Method

(Please circle all that apply) in class time
network/other meeting focus group
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QUESTIONS - Put a cross (X) in any boxes that apply to you. For example, if you use email to communicate with your doctor, or a hospital,
place a cross in the box where the column and row meet.

Who
with?

What?
video calls

camera
(phone)

email

voice call

search
engine (any)

online
shopping

social
media

text
messaging

friends and/or
family
work
school
health

banks/
financial
other

?
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DiLitE IO1

Questions (Example Online/ Remote Format)

(1 per learner)

NB: This is intended as an example or template only. These questions may require some
rewording to suit learners and local contexts: for instance ‘ financial institution’ may be
inappropriate for some language learners. In the UK we would probably include ‘post office’
as an alternative here (many migrants use the Post Office for financial services).
Some questions contain some very unlikely answers: for example,. we expect most answers
to question 6 to be a) or g). This is because the focus for these questions is on the contexts in
which people use digital literacies, rather than, for example in question 6, what they buy.
1. I make video calls (Skype/Facetime/other) to:
a) friends / family
b) work
c) school/college/university
d) doctor/surgery/hospital
e) banks / other financial institutions
f) other
g) I don’t make video calls
2. I use the camera on my phone to take photographs to send to /use with:
a) friends / family
b) work
c) school/college/university
d) doctor/surgery/hospital
e) banks/other financial institutions
f) other
g) I don’t use the camera on my phone
3. I read and write emails to/from:
a) friends / family
b) work
c) school/college/university
d) doctor/surgery/hospital
e) banks/other financial institutions
f) other
g) I don’t use email
49
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4. I make voice calls to:
a) friends / family
b) work
c) school/college/university
d) doctor/surgery/hospital
e) banks/ other financial institution
f) other
g) I don’t make audio calls
5. I search the internet (google/ yahoo etc) for information about:
a) friends / family
b) work
c) school/college/university
d) doctor/surgery/hospital
e) banks/ other financial institutions
f) other
g) I don’t use internet searches
6. I buy things online for/ from / to use with:
a) friends / family
b) work
c) school/college/university
d) doctor/surgery/hospital
e) banks / other financial institution
f) other
g) I don’t shop online
7. I use social media (Facebook / Instagram etc) to connect with:
a) friends / family
b) work
c) school/college/university
d) doctor/surgery/hospital
50
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e) bank/credit card company/ other financial institution
f) other
g) I don’t use social media

8. I read and write text messages from/to:
a) friends / family
b) work
c) school/college/university
d) doctor/surgery/hospital
e) banks / other financial institutions
f) other
g) I don’t use text messaging
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Annex 5: Learner follow-up questions template

(1 per learner)

PARTICIPANT BACKGROUND INFORMATION
1. Name
2. Nationality
3. Country of residence / years
4. Classes attended
5. Languages spoken

Name of researcher
Date
Method

(Please circle all that apply)
1:1
Face-to-face
During class
Focus group /other meeting (if yes, no. of participants ……….)
Other ( if yes, describe)
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QUESTIONS
Please ensure consent forms are completed and permission given before audio recording.

Questions

Notes

1. What digital devices and apps do you
use?

2. What do you use your digital device(s)
to do? What is the most important use,
for you?
3. Apart from friends and family, who do
you use your digital device(s) to
communicate with?
4. Do you use your digital device(s) in any
classes you attend? How / What for?
5. Do you use any digital device(s) at
work? How and what for?
6. What would you like to learn to do
with your digital device(s)?
7. Would you like to use your digital
device(s) for anything else? What /
why?
8. Are there any problems for you using
digital device(s)? What are they?
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Guidance (Annexes 4 and 5)
The two questionnaires above can be used separately or together. Annex 4 is designed to be
used with learners who have very limited language skills in the host country language, but it
will still need clear instructions on how to complete it, and it would be most revealing if
linked to /used with the questions in Annex 5. The images used to illustrate the categories
are familiar in the UK, but may not be the most relevant / suitable to your own research
context, so please adapt as necessary.
Annex 5 uses the broad category ‘digital devices’ in most of the question, but it is probably a
good idea to substitute e.g. ‘mobile phone’ /‘laptop’, once you have established what the
participant uses in Question 1.
As with the practitioner questionnaire, please use lots of follow up questions to try to
identify specific literacy practices relevant to the interviewee(s).
Please ensure consent forms are completed and permission given before audio recording.

Deadline for all research tasks and completed Local Research Report: end November 2019
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Annex 6: Local Research Report Template
Findings of the Literature Review
Please copy and paste here the table from Annex 1: Desk Research along with your
comments/findings. This section should be a maximum of 2 pages.
i. Findings from the initial Practitioner Initial Questionnaire and practitioner interviews
Please briefly present the statistics and findings from Annex 2: Practitioner Initial
Questionnaire, attaching a master copy of the questionnaire showing total category
responses for each question. Include a short commentary on the range of participants’
profiles and any other contextual considerations.
Please briefly present the findings from the analysis of Annex 3: Practitioner Follow-up
questions template as a series of bullet points outlining key findings and trends

ii. Finding from the learner interviews
Please briefly present the findings from the analysis of the interviews learners, including:
1. a copy of the table from Annex 4 showing totals of learner responses to each category
1. a global summary of how each question in Annex 5 was answered
2. a bullet point summary of key findings / trends
Suggested maximum length: 2 pages
iii. Conclusions and Recommendations
Please provide a brief summary of the research activities you undertook, including:
1 a brief bullet point overview of the main findings from this research
2 recommendations which will help to guide the future development work of the
project.
This section should be a maximum of 2 pages.
iv.
•
•

Deadline for the Local Research Reports:
Please email draft reports to Learning Unlimited by Friday November 22nd.
Draft Research Reports to be presented and discussed at DiLitE set up meeting
November 26th/27th 2019.
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Please remember to include interview consent forms, sign-in sheets and any other relevant
material in the Annex to your local research report.
Annex 7: Participant Information and Consent Form

DiLiTE project research
We want to make sure the DiLitE project understands the needs, challenges and
opportunities for practitioners and learners of basic digital literacies in each partner
country. We are carrying out research with both learners and practitioner in order to
discover if and how basic digital literacies are learnt, taught, developed and used across a
wide range of contexts. Your views and experience are very important. We would like to
invite you to take part in an interview (1:1 or small group).

If you agree to take part in our research, this is what we will do:
1. We will ask you to fill in a research consent form (see overleaf). This gives us permission
to interview you and to record our interview with you.
2. Your answers will be confidential and we will not use your name in any reports.
3. We will store your answers and interview in a safe place. We will not pass them to
anyone else. We will safely destroy your answers and recording one year after the end
of the project
4. We will use some of the information you give us in project reports. Our project report
will be shared with project partners.
5. We won’t ask you for any sensitive personal information and you do not need to answer
all the questions if you do not want to.
If you have any questions, please let us know. If you do not want to take part in the
research, please let xxxxxxxx. know. If you are happy to take part, please fill in the DiLitE
project: Research consent form and return it to xxxxxxxx.
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DiLitE Project: Research consent form
If you are happy to take part, please read and tick (✓) the statements, and sign below.
I understand and agree that:
•

I am happy to take part in the research.

•

The interview (1:1 or group discussion) may be audio recorded.

•

What I say in the interview will be anonymous and confidential.

•

What I say may be used in reports or articles.

•

You can take my photograph and use it as part of the research report or
publicity.

•

I am free to withdraw from the study at any time without giving a reason.

•

If I withdraw from the study, the data collected up to that point may be used by
the researchers for the purposes described in the information sheet, unless I tell
the researchers otherwise.

If I change my mind about the researchers using my contribution, I need to let
(name) know before (date) on (contact details phone and email).
Name (BLOCK CAPITALS)
Signature
Date
Centre
As the research team, we confirm that we have explained to the participant named above
the nature and purpose of the research to be undertaken.
DiLitE Project Researcher
Signature
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Date
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Annexe 2: Country research reports
Research Report: Meath Partnership
Findings of the Literature Review
Annex 1: Desk Research
Basic Digital Literacy Practices in Ireland
1. Country Ireland
2. Overview of the national context (How ‘digitised’ is life for most people in your
country?/ How digitised are institutions such as hospitals, schools, shops, offices
etc.?)
The All Aboard Digital Skills Framework is ‘a coordinated, multi-level approach to foster
digital literacy, skills and confidence among students at all levels of education’. 1
The National Digital Strategy (NDS) sets out a vision and a number of practical actions
and steps to encourage and assist more citizens and small businesses to get on line. 2
The Government’s National Broadband Plan (NBP) will ensure that all citizens and
businesses have access to high speed broadband no matter where they live or work.
(contract signed November 2019) 3
Ireland has one of the lowest levels of basic digital skills in the EU, according to
the European Commission. Results of the 2018 Digital Economy and Society Index
(DESI), published in May 2018, show just 48 per cent of individuals have at least basic
digital skills. 4
The Republic fell significantly behind other EU countries with regard to the number of
people actively using the internet, coming in at just 79 per cent of the population. 4
The Digital Strategy for Schools (2015 -2020) provides a rationale and a Government
action plan for integrating ICT into teaching, learning and assessment practices in
schools over the next five years. 5
eHealth Programme - Digitisation of the health sector began in 2018 and will include
the introduction of individual health identifier numbers for every patient in the country
and the development of a national shared record system accessible by all healthcare
providers. 6
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Survey of more than 1,000 Irish adults, which was conducted by Ipsos in 2018 on
behalf of PayPal, shows Irish people are currently the biggest international online
shoppers in the world with 84 per cent buying overseas. 7
About 90% of schools use SMS for communicating with parents. No central system, all
using various private providers. 8
3. To what extent are basic literacy practices becoming digitised in each country?
(Which basic uses of reading/writing are now mostly conducted through
technology? - e.g. communication with schools/ surgeries/ other institutions/
calendar use and appointment booking/ personal notes and reminders / lists etc.)
v Most schools use SMS for communicating with parents though replies to this
service are not possible.
v Financial institutions and household bill services are pushing for paperless bills
and e-statements with many offering incentives to opt out of receiving paper
communication
v Hospitals send SMS reminders for appointments
v Work calendars are mostly digitised and quite a lot of people use their
smartphones as personal calendars
v Text messaging and social media services are used in lieu of personal written
correspondence
4. In which basic literacy practices (if any) is handwriting still the dominant mode of
writing? (e.g. notes, shopping lists, schoolwork and school homework)
Primary schools still conduct most student work through handwriting. As do most
secondary schools however there are a rising number of schools across the country
adopting an iPads-only policy. Parents in a local (Meath) school recently protested this,
demanding the return of textbooks and written work. Most educational settings from
primary schools to adult education centres use Interactive Whiteboards in their
classrooms. From our own research there is a definite mix of people using both written
lists and smartphones to record shopping lists, diary appointments and personal
memos. The choice appears to be strongly related to age.
5. Are basic digital literacies being taught, and if so how and in what contexts? (E.g.
Is technology used in low educated adult teaching contexts / are phones or
computers/tablets used in classes? / do low educated adults learn how to use apps
or keyboards or touchscreens in any formal contexts?)
Adult participation in learning increased by 2.7% in 2017 to 8.9%, as against an EU
average of 10.9%, suggesting that recent reforms in the field of Further Education and
61
Project Number: 2019-1-UK01-KA204-062081

DiLitE IO1

Training (FET) in Ireland are beginning to show results. ‘Supporting Working Lives and
Enterprise Growth in Ireland’, a new policy framework for the FET sector, focuses on
the upskilling of the adult working-age population, with a focus on digital skills.
The Department's 'Digital Skills for Citizens' Programme focuses on supporting and
empowering citizens to participate fully in Ireland's digital economy and
society. The Programme includes the 'Getting Citizens Online' scheme. This scheme
provides digital skills training for adults who have never used the internet with a view
to removing a key barrier to digital adoption.
All Aboard (Digital Skills Framework) is a national project that aims to empower
learners, teachers, and anyone who uses technology to support their work, their study,
or other aspects of living in a digital age.
6. Is there any emerging good/ best practice? (Is there any emerging consensus in
professional/academic/government fields or the literature about what should be
taught, or how?
Because a large volume of individuals has such familiarity with using technology in
their everyday lives it is often assumed that they have the knowledge and the skills to
apply it to their learning. This is not always the case. The Digital Skills for Citizens
Programme adopts a bring your own device (BYOD) policy in order to help adult
learners learn how to utilize the technology that is specific to them and their needs.
BYOD is also quite commonly used in adult learning situations where the learning is not
specific to digital skills. This approach allows learners to use their device at a level they
feel comfortable with and appears to be favoured over specifically planning digitised
learning activities. This may be due to the trainers/tutors own digital skills (or lack
thereof) and the fact that this eliminates the need to ensure all learners have the same
level of digital skills.
Some comments from Irish teachers on the benefits of BYOD include:
‘BYOD can promote greater participation in the classroom’
‘familiarity - most people are most comfortable with their own devices’
‘if a learner owns the device, they are more likely to look after it properly’
‘offers the potential of every pupil using their own device or where this is not possible,
sharing a device in pairs’
‘homework - class assignments can be finished at home’
Bring your own Device (BYOD) for Learning, PDST Technology in Education, 2017
The National Adult Literacy Agency (NALA) defines literacy as the following: “Literacy
involves listening and speaking, reading, writing, numeracy and using everyday
technology to communicate and handle information. But it includes more than the
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technical skills of communications: it also has personal, social and economic
dimensions.”9
NALA’s publication Guidelines for Good Adult Literacy Work includes principles for
good adult literacy work. These include:
•

Adult literacy work is based on a philosophy of adult education which is concerned
with personal development and social action.

•

Adult literacy learning is an active and expressive process. Students have the right to
explore their needs and interests, set their own goals and decide how, where and
when they wish to learn.

•

Adult literacy work respects different beliefs, cultures and ways of being. An ethical
code of trust and confidentiality underpins all aspects of the work.

•

Students’ knowledge and skills are vital for the effective organisation of adult literacy
work. Students should have the opportunity to be involved in all aspects of provision.

•

Adults learn best when the decision to return to learning is their own and the
environment is supportive, relaxed and friendly.

7. Is there any evidence of any social or access issues for practitioners and/or
learners with regard to the acquisition of digital literacies? (E.g. Is cost of
technology or subscriptions- an obstacle to schools, colleges or individuals? Are
there any social barriers to or difficulties around digital literacies - e.g.
generational attitudes?)
“There is a significant imbalance in the equity of digital services; urban centres are
generally well served but rural areas have poorer service levels and limited
competition and investment. Census 2016 Summary results show that overall, 76.2 per
cent of the State’s urban households had broadband compared with 61.1 per cent of
households in rural areas.” (findings from public consultation on Ireland’s new National
Digital Strategy)
There is an economic and social divide whereby disadvantaged communities have
lower levels of broadband access and adoption. Just over three quarters (76%) of
households in very disadvantaged areas with internet access have fixed broadband
connection.
“A key barrier is sometimes infrequent use and lack of familiarity. For example, some
Government online services need only be accessed on an annual basis (for example
motor taxation). This in itself is a good thing, but due to lack of familiarity it can mean
that for the infrequent user, it feels like they are starting all over again and they can
become disillusioned.” (findings from public consultation on Ireland’s new National
Digital Strategy)
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It was estimated that, in 2018, 89% of households had access to the internet at home
therefore leaving 11% of households with no access. 30% of those without internet
access stated ‘Lack of skills’ as the main reason. Other barriers reported included
Broadband internet not available in the area (6%), Equipment costs too high (5%) and
Access costs too high (3%). 10
In 2018 the percentage of individuals in the 16 to 29 and 30 to 44 years’ age groups
who recently used the internet (within the previous three months) was twice the
corresponding figure for persons aged 60 to 74 years - 97% compared with 48%
respectively. 10
“One in six Irish adults has problems reading…………. People with low literacy levels are
more likely to be unemployed, to report poor health and to believe that they have
little impact on political processes. This has devastating consequences for people,
families, communities and the economy.”11
Traditionally we have thought about literacy as the skills of reading and writing; but
today our understanding of literacy encompasses much more than that. Literacy
includes the capacity to read, understand and critically appreciate various forms of
communication including spoken language, printed text, broadcast media, and digital
media.
8. Summary of data used with links/references to relevant websites/reports etc.
1.

https://www.teachingandlearning.ie/our-priorities/digital-transformation/nationaldigital-skills-framework/

2.

https://www.dccae.gov.ie/en-ie/communications/topics/DigitalStrategy/Pages/default.aspx

3. https://www.dccae.gov.ie/documents/Delivering%20the%20National%20Broadband%
20Plan.pdf
4.

https://www.irishtimes.com/business/technology/republic-has-one-of-the-lowestlevels-of-basic-digital-skills-1.3500213

5.

https://www.education.ie/en/Publications/Policy-Reports/Digital-Strategy-forSchools-2015-2020.pdf

6.

https://www.ehealthireland.ie/News-Media/News-Archive/2018/EIB-to-provide%E2%82%AC225m-loan-to-support-rollout-of-eHealth.html

7.

https://www.irishtimes.com/business/technology/irish-are-the-biggest-internationalonline-shoppers-in-the-world-1.3611205

8.

https://www.irishexaminer.com/breakingnews/business/app-teaches-better-contactfor-schools-and-parents-855403.html

9. https://www.nala.ie/publications/nala-guidelines-for-good-adult-literacy-work/
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10. https://www.cso.ie/en/releasesandpublications/er/isshh/informationsocietystatisti

cs-households2018/
11. https://www.nala.ie/research-policy/

Findings from the initial Practitioner Initial Questionnaire and practitioner interviews
5 Trainers completed questionnaires to date.
Findings:
•
•
•
•
•
•
•
•
•
•

All agreed that learners own their own mobile devices however the majority agreed
that learners could not use these devices confidently.
The majority use mobile devices in most classes and have access to free Wi-Fi in their
place of work.
Interestingly, despite the answer above, there were mixed responses on the amount
of paper based reading and writing in class however all agreed the amount of
digitally- based reading and writing is increasing.
All agreed that emails/online form filling/sending text messages and taking a
photograph on a digital device were basic digital literacy skills.
Only half report learners using social media for learning purposes and again there
were mixed findings in relation to the importance of handwriting for learners.
Half agreed that a job application could be handwritten these days and all reported
to be confident using digital devices with learners.
All agreed that most written communication is digital nowadays and half would like
some training on how to use digital devices in their teaching.
There were mixed results with regards the digitisation of institutions with some
practitioners quite unsure of the practice in their locality.
All agreed on the importance of being able to use particular apps but there were
mixed results regarding learners’ ability to use a keyboard, skype or other digital
tools.
Half agreed that word-processing was a challenge for many learners.
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Findings from the analysis of Annex 3: Practitioner Follow-up questions template as a
series of bullet points outlining key findings and trends
•

Trainers agree that learners use digital devices in their daily lives. All were aware
that their learners have mobile phones, not all were aware of access to tablets or
laptops. Learners are using these for social purposes (texts, calls and social media) as
well as online shopping, online banking and taking photographs. Practitioners
reported most learners using touch screen devices and although they seem to be
very skilled regarding how to use these devices for social purpose it was
unanimously agreed that there is a deficit in “skills possibly required for learning
such as use of Word, Excel, PowerPoint etc. “

•

How practitioners consider learning to occur through digital devices raised an
interesting discussion. Attitudes appear to be quite traditional in relation to software
and programmes specifically designed for ‘work’ such as those mentioned above.
None of the Trainers interviewed are using mobile access to support adults who
cannot attend in-person classes.

•

There is a definite link between digital competencies and age. Trainers find younger
learners more confident in their use of digital devices. Older learners are more likely
to attend courses focused specifically on digital skills acquisition.

•

One Trainer mentioned that many of her learners are new to the English language
and use Google translate on their smartphones to understand the content she
delivers within her lessons.

•

Interestingly most practitioners do not know what learners consider most important
in relation to the use of digital devices. This is not something they feel has come up
in class discussion however they each ‘guessed’ that it would be keeping in contact
with family as they feel most learners use their devices socially as opposed to for
other means.

•

Those Trainers specifically teaching digital literacies operate a BYOD policy and find
this very effective. Those not specifically addressing digital literacies admitted
typically including a “no devices” rule within their class contracts. This opened a
discussion on barriers to learning and general attitudes towards digital devices
within the classroom.

•

While pen and paper is still favoured for note taking in class most learners submit
assignments and tasks in printed format indicating the use of a pc and keyboard or
laptop. Several Trainers noted that many learners like to use digital devices to
photograph slides and presentations but Trainers had not previously thought of this
as using digital skills for learning.

•

Discussion raised the issue of the Trainers own digital competencies and several
admitted a lack of confidence in trying innovative ways of learning through digital
tools.
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•

Learners living within disadvantaged areas or experiencing disadvantage do not
always have access to reliable, affordable broadband therefore limiting their
opportunities to use digital means for learning.

Finding from the learner interviews
1. Copy of the table from Annex 4 showing totals of learner responses to each

category (Total 20 learners)

2. Summary of how each question in Annex 5 was answered
1. What digital devices and apps do you use?
• Smart phones most popular device
•

Tablets

•

Laptops

Apps used include Facebook, Messenger, Instagram, YouTube, WhatsApp, Personal Banking
Apps (AIB and Bank of Ireland) and other social apps.
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2. What do you use your digital device(s) to do? What is the most important use, for you?
• Calling and texting with friends and family, definite preference for texting.
•

Calling for life appointments e.g. Doctor, hospital, social welfare etc.

•

Cameras used to take photographs in social situations, to capture offers and deals in
shops they don’t want to forget, to remember parking spaces, to screenshot
information etc.

•

Online shopping for bargains.

•
•

To listen to music and watch videos, movies and tv shows. (YouTube and free
websites)
Google maps.

•

Google translate.

•

Alarm clock and calendar reminder.

•

Internet searching for information.

3. Apart from friends and family, who do you use your digital device(s) to communicate
with?
Bill providers, school, Doctor, hospital, work, live chat helpdesks (e.g. phone provider)
4. Do you use your digital device(s) in any classes you attend? How / What for?
Google translate used by non-native speaking learners.
Devices used to photograph presentation slides and class content.
Some learners attending Digital Skills training bring own device for specific activities.
5. Do you use any digital device(s) at work? How and what for?
Three learners use computers and laptops in work for email, excel and word documents.
One learner uses Canva for creating posters, flyers and social media posts.
6. What would you like to learn to do with your digital device(s)?
Learners interpreted this to mean what apps, programmes or software would they like to
learn to use. Some mentioned Microsoft office, others mentioned social media. One learner
wanted to learn how to use their smartphone to track their fitness and activity. Others
would like to learn how to make the most of the camera feature on their device to pursue
photography as a hobby. Interestingly the majority of those interviewed do not feel they use
their digital device to its full potential, instead feeling relatively confident about a few
features as opposed to all.
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7. Would you like to use your digital device(s) for anything else? What / why?
This was answered through question 6, however, at this point two learners mentioned that
they do not currently use online banking and they would like to.
8. Are there any problems for you using digital device(s)? What are they?
• Cost of digital device
•

Cost of wifi/broadband/data

•

Poor signal/connection

•

Arthritic hand pain (1 learner)

Key findings
• Literacy skills include the capacity to read, understand and critically appreciate various
forms of communication including spoken language, printed text, broadcast media,
and digital media. Therefore, digital literacy cannot be looked at in isolation.
• Trainers lack the confidence to introduce innovative ways of learning through digital
tools.
• Trainers are not planning and delivering digitized lesson plans when the curriculum is
not specifically digital skills.
• Trainers would like training on how to use digital devices in their teaching.
• Learners are using digital devices every day and are very skilled and knowledgeable
about certain aspects of this usage.
• Younger learners are more digitally literate than their older peers.
• The most popular digital device appears to be smartphones.
• BYOD is very popular and relevant to individual learners however, during learner
interviews the cost of a digital device was identified as an issue. Could this exclude
some learners?
• Non-native speakers are using digital tools to help them participate in learning
delivered through the English language.
• When digital literacies are specifically taught there is a focus on general use of the
internet, internet safety, how to send and receive emails, using online government
services, online banking services, how to use apps (weather, traffic, news), how to use
social media and online shopping.

Conclusions and Recommendations
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•
•

•

•

•

Basic literacy skills (including language skills) of learners will vary greatly and need to
be assessed prior to learning. NALA’s Guidelines for Good Adult Literacy Work could
inform the content of IO2 and IO3.
Learners must be familiar with the use of language to support thinking skills across a
range of disciplines. Many learners must acquire new vocabulary in and across
subjects in order to participate in learning. IO2 and IO3 should have resources and
activities that specifically focus on language development. This will enable the
learners to access learning in all subject areas.
There is a very strong need for Trainers to have the ability to identify the digital skills
most relevant to the learners as opposed to those perceived to be most relevant.
Best practice in developing digital literacies would be to take an assets based
approach by facilitating people to achieve positive change using their own
knowledge, skills and lived experience. IO2 and IO3 should include resources that
support practitioners to do this in a practical way.
IO2 could seek to promote a participative process carried out by the learning
partners i.e. the practitioners and learners. The emphasis could be on practitioners
and learners working together in deciding how and what to learn. This is in tune with
student-directed approaches, which are core features of adult literacy and numeracy
work.
BYOD policies are shown to be effective and relevant to learners therefore this
needs to be followed through where possible.
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I.

Literature review Basic Digital Literacy Practices

2. Country: Greece

3. Overview of the national context (How ‘digitised’ is life for most people in your country?/ How
digitised are institutions such as hospitals, schools, shops, offices etc?)
Greece ranks 26th out of the 28 EU Member States in the European Commission Digital Economy and
Society Index (DESI) 2019. Over the last year, Greece progressed slightly more than the EU average
increase. The improvement of its score is due to an improved performance in some of the DESI
dimensions measured. Greece marginally improved its performance as regards Human capital
increasing the percentage of Information and Communication Technology (ICT) specialists in total
employment for the third consecutive year, and increasing the number of ICT graduates for the second
year running. It also improved the supply side of digital public services. However, the country still
scores below the EU average. In connectivity, the transition to fast and ultrafast broadband is much
slower than in the rest of Europe. Although the national broadband plan has been updated, there are
still considerable delays in project implementation and the absorption of the funds allocated. Speeding
up 5G development will also help improve Greece’s digital status. On the positive side, the number of
internet users is growing. Greeks are active users of internet services such as video calls and taking
online courses. However, progress with integrating digital technology into business has been slow,
apart from the use of big data by enterprises, which is higher than the EU average. In the Digital public
services dimension, Greece ranks 27th among EU countries, well below the EU average.
Greece is performing very well as regards the Open data maturity indicator. Moreover, only 36 % of
internet users are active users of e-government services, against an EU-wide average of 64 %. The
availability of digital public services for businesses, on the other hand, increased significantly. For ehealth services, Greece ranks below the EU average; only 10 % of people have used health and care
services provided online.
More than half of the Greek population lacks basic digital skills. In 2017, the share of Greeks reported
to have 46 % at least basic digital skills, putting the country in 25th position within the EU. Greece has
the fewest ICT specialists (1.4 %) among the EU-28 despite an anticipated need for advanced digital
skills in the EU labour markets (Cedefop,2016).
4. To what extent are basic literacy practices becoming digitised in each country? (Which basic
uses of reading/writing are now mostly conducted through technology? - e.g. communication
with schools/ surgeries/ other institutions/ calendar use and appointment booking/ personal
notes and reminders / lists etc)

As a general approach, the Greek education system is still focused on high-stake examinations,
memorization and the material still adheres to a rather old school curriculum. Despite of the
voluminous teacher population, educational quality is low while the private tutoring sector thrives.
This status turns rethinking education through ICT and produce policy proposals for a
comprehensive integration of ICT in a new educational system into a neccessary condition.
Through the European Social Fund (ESF), IT infrastructure has been provided at many schools, but
digital education is still insufficiently integrated into the curriculum
Nowadays, the implementation of new technologies in the schools in Greece has been rapidly
increasing. This adoption of ICT reinforces the teaching process, but also facilitates administrative
transactions. Technology enters the school environment progressively, with the objective of
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adopting technological applications not only in the teaching and learning process or in the
monitoring of students’ progress but also in school administration, in the school library, and
generally in the management of the whole school, as an organization.
5. In which basic literacy practices (if any) is handwriting still the dominant mode of writing? (e.g.
notes, shopping lists, schoolwork and school homework)

Handwriting still remain the dominant mode of writing in school work and homework, especially in
primary education and particularly in public schools. Pupils are asked to write essays or any other
exercises on paper, both at school and also for their homework. This is also the case in secondary
education, however, not so dominant as in the primary education. Handwriting still remains the
only mode of writing in all different nation-wide exams at school (regardless of the topic of the
exam).
6. Are basic digital literacies being taught, and if so how and in what contexts? (E.g. Is technology
used in low educated adult teaching contexts / are phones or computers/tablets used in
classes? / do low educated adults learn how to use apps or keyboards or touchscreens in any
formal contexts?)

Adult literacy courses are offered by Second Chance Schools, by Adult Education Centres and by
HERON – “Adult Training in the Acquisition of Basic ICT Skills”. HERON is the first large-scale
programme designed to help citizens acquire basic skills in the new Technologies. The key objectives
of the courses offered are for the adult to: acquire the necessary technical knowledge and skills to
use ICTs effectively, be competent in using ICTs to solve problems of everyday life, understand the
social dimensions and the impact of ICTs in our modern society, cultivate positive attitudes
regarding ICTs and face at the demands of modern age.
Adult Education Centres (KEE/AEC) KEE is a project that has been developed by the state and aims
to offer basic skills provision at a local level by creating a network of centres in all prefectures around
the country. KEE operates under the auspices of and is monitored by IDEKE. It is targeted at those
with basic skills and ICT needs and also offers social activities.
Centre of Distant Adult Education & Training (ΚΕΕΕΝΑP) This centre offers lifelong education
services with a dual mode of delivery (face to face teaching & distance learning) using up to date
information and communication technologies (ICT).
Adults can also improve their basic digital skills in Lifelong Learning Centres (Kentra Dia Viou
Mathisis – KDVM). These are established by municipalities or private providers. They provide a
range of programmes and services, including general and vocational non-formal courses, and
vocational guidance and counselling.
Other types of provision also contribute to the development of basic skills in the adult population.
These include, in particular, a range of programmes/courses provided within the framework of
active Country Descriptions 17 labour market policies (ALMP) (e.g. ICT courses for the unemployed),
VET-oriented initiatives (e.g. a system of vocational training examinations coordinated by the
National Organisation for the Certification of Qualifications and Vocational Guidance (EOPPEP)) and
project-based initiatives using European funding (different from those outlined above)
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7. Is there any emerging good/ best practice? (Is there any emerging consensus in
professional/academic/government fields or the literature about what should be taught, or
how?

ICT training programs for teachers are emerging good practices in Greece and are divided into two
levels. The A-lever training curriculum is about acquiring basic knowledge and skills in the use of
ICTs in education. The curriculum covers introductory concepts of computer science and basic usage
of personal computer, use of word processor, spreadsheets and presentation software as well as
connection and communication over the internet. It also deals with the acquisition of some basic
knowledge for the adoption of ICTs in the educational process by using educational software
products.
The B-level program is composed by two (sub-)levels of knowledge and skills: a. “Introductory
training for the utilization of ICT in school” (B1- Level ICT teacher training, 36 teaching hours) and b.
“Advanced training for the utilization and application of ICT in the teaching practice” (B2-Level ICT
teacher training, 42 teaching hours and additional 18 hours for preparing “in-class practice”). The
combination of these two levels equals to the acquisition of knowledge and skills corresponding to
the integrated training for the utilization and application of ICT in the teaching process (B-level ICT
teacher training).
8. Is there any evidence of any social or access issues for practitioners and/or learners with regard
to the acquisition digital literacies? (E.g. Is cost of technology or subscriptions- an obstacle to
schools, colleges or individuals? Are there any social barriers to or difficulties around digital
literacies - e.g. generational attitudes?).

Through the European Social Fund (ESF), IT infrastructure has been provided at many schools,
colleges etc, but digital education is still insufficiently integrated into the curriculum.
Lack of funding, lack of internet access and large number of pupils in the class were among the
major perceived barriers to the use of technology in school and colleges.
9. Summary of data used with links/references to relevant websites/reports etc.
http://iobe.gr/docs/events/RES_03_1062015_REP_ENG.pdf

file:///C:/Users/Maria%20Efthimiou/Downloads/Country_Report_Greece.pdf
file:///C:/Users/Maria%20Efthimiou/Downloads/CSEDU_2019_90_CR.pdf
https://link.springer.com/chapter/10.1007/978-3-642-03516-6_26
https://opencourses.uoa.gr/courses/ENL10/
file:///C:/Users/Maria%20Efthimiou/Downloads/DESI2019-GREECE_ENG.pdf
https://ec.europa.eu/regional_policy/en/projects/major/greece/digital-education-for-greekschoolchildren
https://ec.europa.eu/regional_policy/en/projects/major/greece/digital-education-for-greekschoolchildren
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II.

Findings from the Practitioner Questionnaires

The key results from the “Practitioner Initial Questionnaire” are summarized below.
•

The majority of the respondents agree that the learners own their own mobile device
and can use it confidently.

•

Most of the practitioners encourage the learners to use their mobile device in class.
However, it should be mentioned that using a mobile device in class in not very common.

•

Almost all learners have access to free wi-fi network in the class.

•

The vast majority stated that the reading and writing is mainly paper- based.
Nevertheless, most of the learners agreed that the digital reading is increasing. This is
also linked with the fact that most of the leaners are encouraged to practice and learn
how to send text messages and emails in class.

•

It seems that in the digital age the learners believe that handwriting is less important
for learners than it used to be. Despite that need, only half of the respondents use more
digital writing in their daily lives.

•

There was a strong agreement the most of the job applications are digital nowadays.

•

There was a split over whether the learners can create texts with digital pictures as well
as to use the keyboard.

•

Although most of the respondents feel quite confident to use digital devices and app
most all them strongly agreed that they would like to be trained on how to use devices
in teaching.

•

Most of the learners do not know how to shop online and arrange their finances online.
They keep asking the practitioners for advice and guidance on these issues.

•

The practitioners strongly agreed that it is very important for the learners to use social
media mainly to connect with their family and friends. They also use skype calls to be in
touch with them.

•

It was agreed that writing an email, filling an online form and sending a text message is
very important for the learners.

The key result of the “Practitioner Follow-up questions” are presented in the following table:
Questions

Key findings

2. Do your learners use digital devices
in their daily lives? If so, how?

•

Most of the learners communicate with each
other (calls, messages) and receive information
from the internet

•

The learners use the digital devices to keep in
touch with family and search in internet for
various issues
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•

Most of the learners use digital devices to
connect with their families and friends

•

Many participants also stated that the learner
try to use digital devices to find a job.

•

Also, it was mentioned that the learners use
online translators

4. What uses of digital devices do you
think would (or do) most empower
your learners?

•

Most of the learners would like to know how to
use free messaging services, specifically
WhatsApp, Facebook and Viber to communicate

5. Do your learners ever bring digital
texts* (including photographs or
video) to class? If so, what type of
texts?

•

The learners mainly bring to the class
photographs from their family or friends.

•

Some learners also bring Youtube videos (fe
songs).

6. Do you encourage the use of learners
own digital devices in class? If so,
when and how?

•

The practitioners encourage the learners to
use their own digital skills, by trying to use
them as a mean for education and educational
tools (through games / apps).

7. In class, what would you say is the
balance between pen and paper /
handwriting activities, and keyboard
/digital reading/writing? Is this/
should this change, in your view?

•

Some practitioners mentioned that the
learners use 70% pen and paper, 30% digital.

•

Most of the respondents agreed that it should
change to the other way round (70% digital,
30% pen and paper).

8. How do you teach or support learners
with digital literacies in your classes?
Can you describe some typical
activities?

•

Use mobile apps and educational games, teach
them how to use a keyboard for writing text

9. What, if any, training or support do
you feel you need in terms of
teaching digital literacies?

•

New tools and applications for literacy
purposes (especially operated through voice)

10.
Would you say there are any
access issues for learners with regard
to digital literacies (e.g. availability
of Wi-Fi / cost of apps)?

•

No, there is access to the internet both
through Wifi and mobile data

11.
Do you have any advice for other
practitioners in terms of teaching or
supporting learners with digital
literacies?

•

Try to use games and apps as much as possible

3. What uses of digital devices do your
learners say are most important to
them?
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III.

Finding from the learner interviews

The following table summarizes the answers from the learners:
What?
Who
with?
video
calls

camera
(phone)

email

friends
and/or
family

13

11

work

6

voice call

search
engine
(any)

online
shopping

social
media

text
messaging

3

2

9

12

5

12

4

9

2

school

4

health

5

4

banks/
financial

12

2

other

?

The results of the “Learner follow-up questions” are summarized bellowing:
Questions

Findings

2. What digital devices and apps do you
use?

•

Viber, WhatsApp, Facebook, Skype

•

Smartphones and tablets

3. What do you use your digital device(s)
to do? What is the most important
use, for you?

•

Talk to family, relatives, friends, colleagues
etc

•

Find and apply for a job

•

Online translator

•

Check the news and the weather
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•

Listen to the music and watch movies

•

GPS navigation tools and Google maps

4. Apart from friends and family, who do
you use your digital device(s) to
communicate with?

•

Colleagues

•

Classmates

5. Do you use your digital device(s) in
any classes you attend? How / What
for?

•

PCs and smartphones mainly to write emails,
and search on google

6. Do you use any digital device(s) at
work? How and what for?

•

Most of the respondents do not use digital
devices at work

7. What would you like to learn to do
with your digital device(s)?

•

Being able to learn how to use laptops and PCs
in order to find a job what requires digital
literacy

•

Be competent in using digital devices in order to
find information for their daily life

•

Ability to engage with employers and job
application processes by email

•

Reading news online

8. Would you like to use your digital
device(s) for anything else? What /
why?

See above

9. Are there any problems for you using
digital device(s)? What are they?

•

Can not afford to buy laptops and smartphones

Key findings:
•

More than 70% of the participants use video calls (Skype/Facetime/other) to connect
with their family.

•

More than 90% of the participants use the camera on their phone to take photographs to
send to friends while around 10% use photos to send them to the school/college.

•

Around 70% of the respondent read and write emails to/from their work

•

Most of the respondents do not make audio calls.
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•

The participants search the internet (google/ yahoo etc) for information about friends
and family as well as about work opportunities. Some of the participants search
information on how to move to another country.

•

Most of the participants do not buy things online. The key reason for that is that they do
not know how to do it.

•

The majority of the respondents use social media (Facebook / Instagram etc) to connect
with their family and friends.

•

More than 80% of the participants read and write text messages from/to their family and
friends.

•

They key purposes that the learners use the digital devices are to: communicate via
voice or video calls, find a job, participate in social networks, listen to music, watch
films as well as use the Internet.

•

The majority of the respondents agree that the learners own their own mobile device
and can use it confidently
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IV.

Conclusions and Recommendations

Key conclusions:
• Greek education system is still focused on high-stake examinations, memorization and
the material still adheres to a rather old school curriculum
•

One of the major challenges that the Greek educational system faces is the need for
reorganising and restructuring its form, through engaging with ICT and integrating an
open data strategy.

•

Handwriting still remain the dominant mode of writing in school work

•

Communicating via video calls, searching for job, participating in social networks,
sending emails, listening to music, watching films as well as using the Internet are
critical skills for the learners.

•

The practitioner strongly agreed that they would like to be trained on how to use devices
in teaching.

•

The learners own their own mobile device and can use it confidently.

Recommendations:
+++
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i. Findings of the Literature Review
1. Country
Portugal
2. Overview of the national context
According to the Digital Economy and Society Index (DESI) annual reports, which monitor
the digitisation of EU member states since 2015, Portugal is a medium-performance country.
From 2015 to 2019, the country greatest challenge has been to overcome the severe digital
skills deficit of its citizens, particularly amongst the elderly and those with low levels of
education or income. Most importantly, evidence points to the existence of a “digital division”
in Portugal (DESI – Portugal, 2017). During the considered period, the DESI reports
consistently underscored that half of the Portuguese population lack basic digital skills and
that 30% have no digital skills at all. This situation, an outcome of the Portuguese population
overall low level of skills, has impacted negatively the further development of digitisation in
the country.
Nevertheless, the 2016 DESI reported that the engagement of Portuguese Internet users
in several online activities was higher than the EU overall rate: 78% read news online, 49%
listened to music, watched films and played games online, 37% used the Internet to
communicate via voice or video calls and 70% did that via social networks, and 62% of
households subscribed to Video on Demand services. The country performed below the EU
average both in online banking (41%) and online shopping (44%). The subsequent annual
report underlined that the share of digital public services users remained stable and well
above the EU average but warned that the further expansion of eGovernment services was
being held back by the lack of digital skills of significant sectors of the Portuguese population
(DESI – Portugal, 2017).
In 2018 and 2019, Portugal ranked in the 19th position amongst the 28 EU Member States
(DESI – Portugal, 2018 and 2019). A wider use of fixed and mobile broadband services, as well
as a broader internet usage were considered significant improvements. Nonetheless, a
relatively large number of Portuguese citizens still did not use the Internet on a regular basis
and the country was positioned below the EU average in terms of Human Capital digitisation
(23rd position). Nevertheless, in 2019, a significant increase of eGovernment services users
was highlighted, along with a substantial growth of online banking and shopping activities.
Furthermore, Portugal was above the EU average in terms of use of social networks,
participation in online votes and consultations, and online news reading.
3. To what extent are basic literacy practices becoming digitised in each country?
Basic literacy practices are becoming digitised in Portugal to a fair extent, with its citizens
engaging in several online activities, which are presented in descending order of importance:
i) searching for information about goods and services; ii) email communication; iii) reading
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online news; iv) participating in social media networks; v) watching videos; vi) home banking
and online payments; vii) set medical appointments online (OBERCOM, March 2018: 18-20).
4. In which basic literacy practices (if any) is handwriting still the dominant mode of
writing?
There are no empirical data or literature available in Portugal to support a direct answer
to this question, but considering what was mentioned above regarding to the Portuguese
severe gap of basic digital skills, it is possible to infer that handwriting is still dominant in a
broad range of basic literacy practices.
5. Are basic digital literacies being taught, and if so how and in what contexts?
In Portugal, adult education and training system in Portugal encompasses several
modalities: RVCC (Recognition, Validation and Certification of Competences); C-VET/EFA
(Adult Education and Training); and Modular Training. In these learning environments, basic
digital literacies are taught through the formal ICT training (ELINET, 2016; Canelas & Ramos,
2019). In addition, the data collected during the research demonstrate that digital literacies
are as well informally taught during training time when digital resources are available (e.g.
computers, tablets), which fosters the development of digital competences.
6. Is there any emerging good/ best practice?
According to Brites & Jorge (2017) “Adult and elderly education is a focus of concern of
strategies concerning digital inclusion (…)”. In Portugal, there are several initiatives at
national, regional and local levels, guided by the general goal of developing adults’
knowledge, skills and competences to address the digital world, which testify the emergence
of best practices in the field. For example: i) the 2015-2020 National Strategy for Digital
Inclusion and Literacy (ENILD), focused on those who has never used the Internet and the
people most vulnerable to info exclusion, and aim to develop digital skills across five areas:
information, communication, content creation, security and problem solving; ii) the project
LIDIA (Adults Digital Literacy), coordinated by the Institute of Education, University of Lisbon,
produced training materials to support digital literacy of adults and to ensure that those who
are more vulnerable to digital exclusion can develop key competences in this field.
7. Is there any evidence of any social or access issues for practitioners and/or learners
with regard to the acquisition digital literacies?
Considering the prevailing generational, social and economic gap in the access to the
digital world in Portugal, adult education and training are key areas of intervention to foster
digital literacy (Costa et all. 2015). It also becomes clear that teachers and trainers need to
enhance their skills in this field. Practitioners often resist and struggle when they use digital
devices in classes and information on pedagogical strategies to develop their learners’ digital
competences are scarce (Lucas et al. 2019). The authors highlight that instead of for example
banishing the smartphone of the classroom, practitioners should explore its potentialities as
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a learning tool. On the other hand, learners which often are also uncomfortable to use digital
devices, feel that guidance from their educators is lacking, for example, on how to find data
and access its validity, compare and combine information from different sources.
10.
•

•

•

•
•

•
•
•

•

•
•
•
•

Summary of data used with links/references to relevant websites/reports etc.
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EFA.pdf
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https://obercom.pt/wp-content/uploads/2018/03/OberCom2018-Literacias-naSociedade-dos-Ecra%CC%83s.pdf.
Portugal Digital, http://www.portugaldigital.pt/index/.
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Rebelo, C. (2015). Utilização da Internet e do Facebook pelos mais velhos em Portugal:
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ii. Findings from the Practitioner Initial Questionnaire and Follow-up Interviews
All the participants are trainers and/or teachers in the Centro Qualifica – Escola
Secundária Cacilhas-Tejo, a public C-VET centre based in Almada, Lisbon region, focused on
RVCC and offering also guidance and further training on several areas to an adult audience,
in particular those facing fewer opportunities.
The Practitioner Initial Questionnaire was applied to 10 trainers/teachers, seven females
and three male respondents, which teach subjects as: Language and Communication,
Mathematics, Citizenship, Employability and ICT.
In Table 1, displayed in the following page, a master copy of the questionnaire is
presented, showing total category responses for each question. From the results is possible
to draw 5 key ideas:
• The majority of trainers and teachers reported that learners have their own mobile
devices and use them confidently.
• Although most of the respondents stated that Wi-Fi is available at the Centro Qualifica
premises, only half of them (5) asserted that they use mobile devices in the classroom
and that they overtly encourage their students to do so.
• The data collected display the increase of digitally based writing and reading, as well
as they are consistent with the diminishing importance of hand writing.
• As regards to the use of social media apps, the respondents attested its pervasive use
by learners, although not for learning purposes.
• In the other hand, most of the trainers and teachers are confident when using digital
devices and apps in the classroom, and only 4 showed interested in further training in
this field.
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Table 1 – Practitioner Initial Questionnaire
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Please indicate your level of agreement with each of the statements
below by placing a tick in the relevant column

neither
strongly
strongly
agree agree or disagree
agree
disagree
disagree

1 - Most of the learners I work with own a mobile device.
2 - Most of the learners I work with can use a mobile device confidently.

8

1

1

3

5

1

1

3 - We use mobile devices in most classes.

2

3

1

3

4 - I encourage the learners I work with to use their mobile devices in class.

2

3

2

3

5 - Learners have access to free Wi-Fi networks at my place of work.

8

1

1

6 - Most of the reading and writing we do in class is paper-based.
7 - My learners read and write on their digital devices in class.
8 - The amount of digitally-based reading and writing we do in class in
increasing.
9 - My learners practise or learn how to send text messages and emails in
class.
10 - My learners use social media for learning purposes.
11 - My learners use more handwriting than digital writing in their daily
lives.
12 - Handwriting is less important for learners than it used to be.
13 - Most job applications can be handwritten (ie not typeface) in my
country.
14 - I am confident using digital devices and apps with my learners.

1

2

2

5

1

4

3

2

6

4

2

1

3

2

2

1

3

1

3

2

2

5

2

1

6

4

1

6

2

1

3

7

15 - My learners can create texts with digital pictures

2

6

2

16 - Most written communication is digital nowadays
17 - I would like some training on how to use digital devices in teaching /
with my learners
18 - Being able to edit photos and videos is an important skill now
19 - In my locality , most surgeries, clinics, hospitals, schools and
businesses communicate with their users digitally (e.g. email/text
messages) rather than through printed letters.
20 - It is very important to be able to use particular Apps (e.g. WhatsApp /
Facebook / Instagram).
21 - My learners can shop online.

3

4

2

2

2

4

5

5

4

4

2

7

22 - My learners can bank or arrange their finances online.
23 - There are contextual problems using digital devices in class (e.g. room
layout / access to Wi-Fi).
24 - My learners can use a keyboard.
25 - My learners can use Skype/ other video conferencing software.
26 - If my learners can’t attend a class, they let me know by text message
or email.
27 - My learners communicate with each other digitally.
28 - Word processing is not a challenge for my learners.
29 - Writing an email, filling in a form online, sending a text messages and
taking a photograph on a digital device are all basic literacy skills.

87 than a pen.
30 - My learners prefer to use a keyboard (phone or PC) rather
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2

2
1

4

5

1

5

4

1

6

1

2

3

6

1

4

2

2

3

4

2

1

3

3

5

4

1

1

3

5

6

1

1

4

3

1

2
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As regards to the key findings and trends identified in the Practitioners Follow-up
Questions conducted with five trainers and teachers, several observations can be made:
•

Although, many of the learners can be considered basic users of digital devices and
apps, most trainers and teachers interviewed reported that their learners use digital
devices, namely their smartphones, in a daily basis, including during class time. The
use of tablets and laptops by students is scarcely mentioned, however.

•

In general, learners use mostly the smartphones to: communicate with friends and
family; take pictures and interact socially through Facebook, Instagram, Messenger,
WhatsApp, etc.

•

Practitioners consistently asserted that digital devices and apps can empower learners
if they use them in learning activities, as for example to do online research tasks at
home and in the classroom; receive educational materials; contact and send their
home work to teachers and trainers. It is important to note that one of the teachers
(Mathematics) underlined the potential and usefulness of the smartphone in the
classroom. She reported to foster the use of Mentimeter app to organize class
exercises, for its capacity to monitor and provide instant feedback to the learners.
Furthermore, according to the mentioned teacher, the smartphone can easily and
cheaply be turned into a graphic calculator, provided that the proper app is
downloaded.

•

Learners bringing digital texts to the classroom is something that largely depends of
the nature of the lesson. Therefore, teachers and trainers often provide digital
materials for learning purposes, but learners only bring them to class when they have
presentations, which are prepared in PowerPoint or Prezi; video is scarcely used.

•

Trainers and teachers asserted that they encourage the use of digital devices for
learning purposes. When computers are available in the classroom the learners use
them, but often that is not the case. Hence, the learners are invited to bring their own
digital devices (smartphone, laptop, tablet).

•

Digital writing and reading are increasingly important in the classroom. The role of
handwriting and paper books is nevertheless a fracturing subject. One of the
interviewed observed that the use of digital documents is an outcome of financial
constraints, which impose restrictions in delivering paper copies to the learners.
Other, stated that “paper” must continue to exist and that its of key importance to
find ways to reconcile “paper” and “digital” culture. Similarly, another teacher stated
that although paper plays a crucial role, the digital world is quicker and much more
dynamic.

•

Teachers and trainers emphasized that they foster students contact and use of digital
tools. As such, they often explain step by step how to use a given app or programme
– Mentimeter, graphic calculator apps, Microsoft Excel, Word, PowerPoint, Publisher,
OneDrive, Canva, etc. They also develop teamwork and collaborative work strategies,
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mixing basic users with more proficient users. Finally, teacher and trainers provide
guidance when online research tasks must be made. When using Google and
Wikipedia, for example, teachers and trainers try to develop students critical thinking
regarding data and sources, as well as they warn them against plagiarism.
•

In terms of the training and support needed to teach digital literacies, the interviewed
asserted that more information is crucial to raise the awareness regarding innovative
solutions – programmes and apps - developed for learning purposes. In addition,
Microsoft Excel, Prezi, PowerPoint and video edition tools were mentioned as subjects
where further training would be useful. One of the respondents equally observed that
it would be beneficial to create didactic collaborative and gamified apps to that end,
as well as small videos to introduce each learning unit or topic.

•

In what concerns to the access to digital literacies, the interviewed stated that there
are still several issues complicating it: the connection to the Wi-Fi network often does
not work conveniently in all classrooms; the VET centre does not offer computers in
every classroom and the growth of the number of these devices was reputed as
extremely convenient; finally, the cost of several programmes and apps inhibit their
use by teachers, trainers and students.

•

When asked to give advice to their counterparts, the respondents emphasised that
learning by doing, along with continuous formal learning and training, are
indispensable to face the challenges of the digital revolution in education. They also
encouraged their pears not to fear using and to foster the use of digital devices and
apps by their students, provided that clear goals and proper guidance are offered.

89
Project Number: 2019-1-UK01-KA204-062081

DiLitE IO1

iii. Findings from the Learner Initial Questionnaire and Interviews
The Learner Questionnaire was applied during class time, to 30 participants, 20
Portuguese native speakers (presented in Table 3) and 10 non-native Portuguese speakers
(Table 4). This last group are composed by learners who are attending the course Portuguese
for Speakers of Other Languages (PFOL), and hold the following nationalities: Nepal, China,
Ukraine, Venezuela and Guinea. The overall results are displayed bellow, in Table 2, and show
that communication with friends and family is quite significant to all the respondents. At
considerable distance comes the use of digital devices and tools at work, where
communication through email is relevant, followed by voice calls and text messages. At VET
centre, the respondents reported that they value the use of email and voice calls, as well as
online search engines. Finally, health and home banking apps are moderately used, with
email, voice calls and research engines being used for that end. In general, both groups
present similar preferences, though analysing in detail each group, it can be said that
Portuguese native speakers use more often text messaging than non-natives (e.g. to
communicate with friends and/or family, health issues).
Table 2 - Learner Initial Questionnaire (overall results)

What?

Who/With?
friends and/or family
work
school
health
banks/financial
other

video calls
18
4
2

camera
(phone)

email voice call

22
13
8
2

1
4

14
24
24
15
16
9

4

24
18
15
8
5
4

search
online
engine
shopping
(any)
11
8
12
3
16
5
1
8
3
7
7

social

text

media

messaging

27
9
11
1

26
18
5
15
10
7

8

Table 3 - Learner Initial Questionnaire: Portuguese Native Speakers

What?

Who/With?
friends and/or family
work
school
health

video calls
13
1

search

camera
(phone)

email voice call

16
9
4
1

banks/financial
other

1

1

engine
(any)

10
17
17
7

17
12
9
7

8
11
14
4

6
1

8

5

7

2

5

2

4

3
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online
shopping

social

text

media

messaging

17
4
2

19
12
4
9
5

4

4
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Table 4 - Learner Initial Questionnaire: Non-Native Portuguese Speakers

What?

Who/With?
friends and/or family
work
school
health
banks/financial
other

video calls
5
3
2
1
3

camera
(phone)

email voice call
6
4
4
1
3

4
7
7
8
8
4

7
6
6
1
2

search
engine
(any)

online
shopping
3
1
2
1
1
3

2
2
1
1
4

social

text

media

messaging

10
5
9
1
4

7
6
1
6
5
3

The learner follow-up interviews were conducted face-to-face with 10 participants, five
Portuguese native speakers and five non-native speakers. The following assertions are built
upon on the data collected and summarise key findings and trends:
• The participants’ answers show the prominence of the smartphone in their life. At a
considerable distance, we found laptops, computers and tablets. As regards to
programmes and apps, social media is widely used by all the respondents (Facebook,
Instagram, Twitter); the same can be said about chat apps (WhatsApp, Messenger,
Viber). Some participants asserted that when doing online search, they use Google
and Safari, as well as Wikipedia and google translator. Besides Gmail, a modest
number of respondents asserted that they use other digital services and apps, as
Waze, Mb Way and Home banking platforms.
• All the participants stated that they cherish their digital devices to communicate with
friends and family, as well as for leisure purposes. The use of digital devices was also
reported by quite a few as being relevant at work, to communicate with co-workers
and manage work tasks (email and WhatsApp). Research and reading news online
were also mentioned, along with home banking, job search, doctor appointments and
listening to music.
• Most of the respondents also reported to communicate with their co-workers,
training colleagues, teachers and trainers. Going beyond the mentioned usages of
digital devices and tools, non-native Portuguese speakers, equally observed that they
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•
•

•

•

search for information at the Portuguese Immigration Service (SEF), as well as they
use the Social Security and Tax authorities’ online platforms.
The majority of the participants reported that they use their digital devices in the
classroom, to search and execute learning tasks.
Most of the respondents reported to use digital devices at work (smartphone and
computer), not only to communicate with co-workers, sharing information and
managing work (WhatsApp), but also in activities related to stock management, orders
and pricing.
As regards to learning needs, most participants reported that they would like to learn
and do more with their digital devices: training needs on Excel, text processing and
editing functionalities, as well image and video edition were often mentioned in this
context. One of the respondents told, however, that he would like to learn how to use
a computer.
Half of the respondents reported that they feel quite confident when using digital
devices. The remaining five shared that occasionally they consider new apps
programmes and devices, as for example the Smart TV, quite challenging. The ways
the respondents describe how they deal with the situation vary, however: “I do not
use the functionalities of my Smart TV, because I don’t know how to”; “I don’t have
time to explore those issues. I am not a digital native, I work and have a family and a
house to manage and all of this is very time consuming”; “I have issues sometimes,
when dealing with new apps and programmes, but if I am a fast learner”; “I don’t know
nothing about working with a computer, because I never had one.”
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iv. Conclusions and Recommendations
This local research report was built upon official documents, secondary literature and
field-work conducted at Centro Qualifica – Escola Secundária Cacilhas-Tejo, where initial
questionnaires where applied and follow-up face-to-face interviews were conducted. The
survey demonstrates that Portugal is a medium performance country in terms of digitisation.
Its major challenge has been precisely to overcome the several digital skills deficit of large
sectors of the population, especially the elderly and adults with low levels of education and
income. The acquisition of basic digital competences amongst adults has advanced, but there
is a long way to go in order to overthrow the Portuguese digital division. Formal training on
ICT is key to enhance the digital skills of adult learners. Furthermore, the research also shows
the relevance of learning by doing processes in learning/training environments. Therefore,
grounded on the research key findings, the recommendations to guide the future
development work of the DiLitE project are the following:
• The project training materials should be developed, considering smartphones
pervasiveness and potential.
• The project should develop training materials targeting both practitioners and
learners, to guide them in processes of mapping, assessing and fostering the
acquisition of critical digital literacy skills, as well in using digital devices in
learning/training environments.
• The project should also offer training and tools to steer both target groups to adopt
good practices regarding the following topics: doing research online for an
essay/work; improving online security skills; digital citizenship, online civility and
ethics.
• Areas of digital skills to be consider besides the DigComp: video production and
edition; Microsoft office (Excel, Word, PowerPoint)
• Finally, the mentioned training materials should have elements of gamification and
conceived to serve both formal learning and informal and/or self-learning situations.
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Research Report: Learning Unlimited
Findings of the Literature Review
Annex 1: Desk Research
Basic Digital Literacy Practices in the UK
2. Country UK
3. Overview of the national context (How ‘digitised’ is life for most people in your
country?/ How digitised are institutions such as hospitals, schools, shops, offices
etc.?)
UK ranks among the top five countries in the world for enabling digital growth,
according to a new research from leading trade credit insurer Euler Hermes.*
World Economic Forum has UK ranked 8th in terms of ‘best prepared for digital
economy’ (2018)**
Most schools and hospitals switching to digital means for communication with users.
There doesn’t seem to be a single digital infrastructure though (i.e. different
institutions using different solutions)
But infrastructure is weak in the UK: with regard to full-fibre broadband “the UK is far
behind much of the world – with only 8% of homes able to get it, compared with 89% in
Portugal and 71% in Spain.” (the Guardian 17/11/19)****
“More than 11 million people in the UK do not have basic digital skills. One out of
every 11 completely avoids the internet.”- Lloyds Bank UK Consumer Digital Index,
2017
4. To what extent are basic literacy practices becoming digitised in each country?
(Which basic uses of reading/writing are now mostly conducted through
technology? - e.g. communication with schools/ surgeries/ other institutions/
calendar use and appointment booking/ personal notes and reminders / lists etc.)
- Appointment booking in many schools and hospitals
- Calendars highly digitised in work and sometimes home contexts
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-

Majority of social relationships mediated through digital devices rather than
handwritten literacies
Very few basic reading and writing practices are still non-digital

5. In which basic literacy practices (if any) is handwriting still the dominant mode of
writing? (e.g. notes, shopping lists, schoolwork and school homework)
Primary/secondary education pupil writing. Hard to be definite beyond this, but
shopping lists, diary appointments, private notes might be candidates. However,
educational settings, including adult and ESOL basic literacy do not reflect this, and
are very much dominated by pen and paper writing.
6. Are basic digital literacies being taught, and if so how and in what contexts? (E.g.
Is technology used in low educated adult teaching contexts / are phones or
computers/tablets used in classes? / do low educated adults learn how to use apps
or keyboards or touchscreens in any formal contexts?)
Education in the UK has a skills framework- IT /digital education tends to conform to
this with digital skills ‘embedded’ in other subjects, rather than being seen as an
intrinsic aspect of them. This is particularly problematic for language/literacy learning.
Very interesting chapter in recent publication “Brokering Britain, Educating Citizens”
(Digital citizenship for newly arrived Syrian refugees through mobile technology –
Stefan Vollmer). This reports a study and references research which show how
important mobile technology is to newly arrived refugees, in particular the use of
social networks such as Facebook. The kind of repeated ‘digital acts’ that claim ‘digital
rights’ and form users’ identities could be the subject of educational practice, but there
is little, if any, evidence that they currently are.
7. Is there any emerging good/ best practice? (Is there any emerging consensus in
professional/academic/government fields or the literature about what should be
taught, or how?
Bring your own device (BYOD) is growing trend in business and other contexts. This
refers to learners bringing and using their own phones/tablets /laptops etc. in their
classes. Mobility and flexibility seem to win over fixed equipment.
Many ESOL teachers seem to favour BYOD approaches
2014 study:
“Building on NIACE’s own research and consultation on BYOD, this project, in part due
to its experimental and exploratory approach, further supports the view that
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institutional policy still needs to change with regard to the use of learners’ own
devices, in line with FELTAG [Further Education Learning and Technology Group - now
defunct] recommendations that learners should be equipped to learn with their own
devices. A significant challenge remains: changing cultures and attitudes, and the
survey data, trial approaches and case studies in this report provide key examples of
how those steps are being taken, in many instances through trial and error, but the
benefits are clear.” (p42)
Niace report below
https://www.learningandwork.org.uk/sites/niace_en/files/files/BYOD.pdf
The ‘Literacies for learning in further education’ project which resulted in the book
“Improving Learning in College: Rethinking Literacies Across the Curriculum 16 Feb
2009” (Ivanic, R) identified a tool for the analysis of literacies which can be equally
well applied to digital literacies (see appendix 1)
Combining this with the available research (such as Vollmer’s above) on how refugees
use mobile technology in their lives, a potential picture of good practice emerges that
would combine BYOD in educational setting with the identifying (and analysis) of
digital literacy practices that make up ‘repeated digital acts’ that support learners
acquisition of agency and identity. This would involve teachers focusing on literacy and
language in digital contexts, as much as the digital ‘skills’ which to a great degree,
learners seem to already possess.
Diversity and multilingualism a feature of many classes that engage with digital
literacies: on one hand, digital spaces on mobile devices tend to be multilingual by
nature (so learners will move seamlessly between first language(s) and English on their
phones during a class), on another, learners have hugely varying preferences in terms
of the devices used (phones vs tablets vs keyboards vs touchscreens vs pen and paper).
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8. Is there any evidence of any social or access issues for practitioners and/or
learners with regard to the acquisition of digital literacies? (E.g. Is cost of
technology or subscriptions- an obstacle to schools, colleges or individuals? Are
there any social barriers to or difficulties around digital literacies - e.g.
generational attitudes?)
Only 44% of IT leaders in the UK think their Wi-Fi is good enough to support their
digital learning aims. 27% say this in primary schools
28% say this in secondary schools
71% say this in higher and further education*** - same study finds that UK teachers
lack digital literacy
Cost of data
IT has now become an election issue – the UK Labour Party has pledged a nationalised
free fibre broadband service.
9. Summary of data used with links/references to relevant websites/reports etc.
*https://www.eulerhermes.co.uk/newsroom/180320-digitalisation-uk.html
**https://afterdigital.co.uk/blog/digital-schools-online-education/
***https://www.birmingham.ac.uk/Documents/HEFI/FUJ-Education-Report-UK.pdf
****https://www.theguardian.com/technology/2019/nov/17/does-the-uk-need-fullfibre-broadband-just-ask-the-lucky-few-who-have-it

Findings from the initial Practitioner Initial Questionnaire and practitioner interviews
7 completed questionnaires so far, more to follow.
Interesting results:
• All agreed that learners own their own digital devices
•

All agreed that emails / online forms/ text messages and taking a photograph were
basic digital literacy skills.

•

Most teachers agreed that the majority of written communication is digital, and that
learners generally preferred to use digital means of writing -particularly writing that
was not keyboard mediated - rather than pens, yet all agreed that most writing in
class was paper based.
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•

Similarly, all agreed that institutions like schools and hospitals now used digital
communication as opposed to printed letters: most disagree with the statement that
a job application could be handwritten now.

•

A significant majority agreed that handwriting was less important for learners than it
used to be.

•

There was a split over whether learners were confident using a keyboard, and nearly
agreed that word-processing was a challenge for many learners.

•

There was strong agreement that learners used digital communications with each
other.

•

But despite unanimous agreement that learners had access to Wi-Fi networks when
in class, only 50% agreed that learners used their digital devices in class, and similar
ambiguity over whether learners were encouraged to use their devices in class. (This
may link to institutional policies/ practices which often discourage the use of mobile
phones.

•

There was an interesting absence of strong views on whether learners shopped or
accessed financial services, or used skype (and other apps) away from class. Is it
perhaps possible that this indicates a lack of class discussion on these themes?

•

There was a consensus that teacher training/development re digital literacies was
required.

Findings from the analysis of Annex 3: Practitioner Follow-up questions template as a
series of bullet points outlining key findings and trends
•

Strong agreement that move to digital literacies in education is needed.

•

Significant enthusiasm for BYOD (Bring Your Own Device) approaches (all
practitioners who taught digital literacies agreed this was the way forward). There
was the frequent observation that this often went against ‘official’ institutional
policies of not using mobile phones in classrooms.

•

This creates a diversity of learning practices - in any class, learners will be using a
range of devices (including pens and paper) in different ways. Multilingualism also a
feature of this type of learning.

•

Therefore, recognition that this approach requires institutional support (wireless
networks and change from ‘mobiles banned in class’ approaches)

•

Another topic that came up a lot was the role of UK ESOL exams: as these can mostly
only be completed with pen and paper they are a significant obstacle to this. In some
instances, learner perceive pen and paper to be more useful to them in class purely
because they are needed for exams. (One teacher told the story of being asked by
learners not to ask class to write on keyboards for this reason). Two teachers
specifically talked about how IT exams actually seem to focus on hardware
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(keyboards / mice) and software (word/ PowerPoint) that learners are less
comfortable and familiar with.
•

Exams therefore discipline learners away from digital devices, despite their better fit
with modern literacies.

•

Some teachers and learners perceive digital literacies as somehow opposed to
‘learning English’ This may be because what is often taught or practiced is actually a
digital skill as opposed to a literacy practice (e.g. ‘using google’ – a skill - versus
‘using google to choose a local school ‘ – a practice).

•

Some mention of gender issues around digital literacies and the use of digital
devices; access to phones and data use may be controlled by male partners in some
instances.

•

Touchscreen phones very important to many learners: young refugees in particular
were cited as objecting to ‘candybar’ (i.e. non-touchscreen) phones.

•

Generally, a strong preference from learners for using mobile devices as opposed to
keyboards and pcs. Again, the touchscreen seemed to be the preferred interface.

•

Consensus that many learners have strong digital skills- but lack of awareness of
literacy practices on digital devices.

•

One teacher ( who is herself researching a PhD on digital literacies teaching)
observed a mismatch between teachers (mostly middle aged or older, less
technically confident, preferred pcs and keyboards) and learners (often younger,
technically more confident, preferring phones/ mobile devices, touchscreens)

•

Similarly, teachers will often use technology in very different ways to learners and
have some misunderstandings of how others actually use technology. This can lead
to the creation literacy practices in the classroom that do not actually exist in the
wider world to any great degree – a good example is ‘writing an email to a friend’.
(see learner survey below- most learners communicate with friend through other
digital means – emails are mostly used for ‘official’ communication.

•

One teacher suggested that one difficulty with keyboards for many learners might be
the fact that only capital letters are shown on the keys.
It would be better to ‘start from where the learners are at’.

•

Finding from the learner interviews
3. Copy of the table from Annex 4 showing totals of learner responses to each
category (Total 34 learners)
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4. Summary of how each question in Annex 5 (3 focus groups run so far – 40 learners
total)
2. What digital devices and apps do you use?
Huge variety of answers – but phones by far the most popular device. Apps – Facebook /
Skype / Instagram and other social apps.
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3. What do you use your digital device(s) to do? What is the most important use, for you?
Number 1 – communication with friends and family
Cameras- apart from social uses, used to show landlord problems, to show medical
problems, to photograph notices , and to send photos to council
Communication with doctors and schools (including school website)
YouTube - music/ watching films (including in own language ) - Qur’an / Islamic texts
finding information (e.g. recipes /transport )
alarm clock
checking the weather
learning English
maps and directions
taxis
4. Apart from friends and family, who do you use your digital device(s) to communicate
with?
Schools, doctors, hospitals, work, council (repairs), phone provider
5. Do you use your digital device(s) in any classes you attend? How / What for?
Photographs of board, and texts translation, searching on google for information
6. Do you use any digital device(s) at work? How and what for?
One person used skype for interviews. Work emails
7. What would you like to learn to do with your digital device(s)?
Question often misunderstood – learners often pretty confident about how to use. Some
mentioned finding work / shopping
8. Would you like to use your digital device(s) for anything else? What / why?
See above
9. Are there any problems for you using digital device(s)? What are they?
Data and/ or wanting a better device

Key findings
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•

Generation gap with users. Younger learners tended to be more digitally literate,
irrespective of educational background

•

Learners overall very confident about using digital devices, but less confident about
language needed in digital contexts. As with practitioner research, this suggests focus
on language content rather than digital ‘skills’ is needed

• Mismatch between quantity of class time spent on pen and paper versus digital
literacy practices
• This seems to result from pen and paper structure of UK ESOL exams
• Digital ‘skills’ sometimes taught, but often outdated, misunderstood (e.g. ‘email to a
friend’)
• When digital literacies are taught there is often a focus on the digital skill (often
redundantly as learners may already know more) rather than the literacy practice in
question (which is where the learners really need help)
• Learners interact and engage in digital literacies a lot outside of educational settings
(perhaps more than teachers imagine). The concept of ‘repeated digital acts’ is a
useful one here
• Note the similarity of findings here to the findings in the Syrian refugee study and in
the “Literacies for Learning” project- learners have more experience of literacy
practices than educational contexts typically recognise, which teachers could build
on. (E.g. learners experiences of shopping / banking online not typically recognised).
See - https://www.lancaster.ac.uk/lflfe/
• BYOD approaches generally popular across the board, and mirror the way digital
devices are used in the world. These should inform the projects IOs. See seminal
Niace report
• A local approach is needed to understand digital literacies in use: given the range of
different ways that institutions communicate digitally, educators will have to
research and apply the particular and local digital contexts of their learners in their
provision and delivery. There is no ‘one size fits all’ programme.
Recommendations
•

•
•

The teaching of digital literacies should seek to build on abilities, skills and
knowledge that learners already possess (IO1 and IO2 could be founded on this
principle: IO3 could provide teachers will tools to do this – e.g. identify learners
current digital practices)
The concept of empowering and identity-forming ‘repeated digital acts’ could help
shape the curriculum (IO2), which itself could support teachers to identify the most
relevant and appropriate digital practices to focus on.
These acts and associated practices are mostly mediated by learners own digital
devices, which in themselves constitute new ways of reading and writing the world.
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•

•

•

This necessitates a Bring Your Own Device that recognises this approach to teaching
digital literacy practices, and all IOs should reflect this.
Teaching needs to mostly engaged with the language/literacy content of individual
digital literacy practices, and– in most cases – oriented away from the digital skill
involved. (IO1,2,3) The Literacies for learning in further education (perhaps adapted)
could provide a very valuable part of the toolkit (IO3) to support practitioners in
understanding and analysing individual digital literacies.
Diversity needs to be recognized as a feature of basic digital literacies learning and
teaching by all the project IOs, particularly in relation to multilingualism and
linguistic diversity, and in learner preferences around digital (and non-digital)
technologies and devices. Inclusivity therefore should also be a founding principle of
the approaches to learning that inform and shape the project outputs.
The eBook , curriculum and toolkit (IO1,IO2 and IO3) should seek to enable learners
to actively participate in the social, political, professional and other contexts around
them through engagement in meaningful digital acts and practices.
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Cyprus
This report examines the current state of basic digital literacy practices in Cyprus. In so
doing, it offers answers to key questions concerning a) the extensiveness and quality of
digitised literacy practices and b) the literary contexts within which these practices have
emerged and continue emerging. The report first provides an overview of the national
context in Cyprus as part of the desk-based research conducted in the framework of the
project, and second presents the results of the field-based research that was conducted in
the framework of the project with practitioners and learners.

Desk-based Research
Overview of the National Context
During the last decade, there has been a growing awareness regarding the vital role of
Information and Communication Technologies (ICT) for life in Cyprus. In its 2012 national
strategy, the Ministry of Communications and Works has noted the limited ICT capacities in
Cyprus and the need for improvement in order to be line with the Digital Agenda for Europe.
In its vision for 2012-2020, the strategy identified a broad variety of spheres and institutions
– such as health, tourism, education, governance and entrepreneurship – as being in dire
need for (more) digitisation.1 Despite the aspiration of the 2012 strategy for ICT to
‘contribute substantially to economic growth, productivity increase and job creation’, 2 the
results have not been encouraging. This failure to progress at the expected rate can be seen
in the 2018 European Commission e-Government Factsheet: for the last decade Cyprus has
consistently scored lower than the EU28 average in most categories relating to ICT usage
and performance.3
To What Extent are Basic Literacy Practices Becoming Digitised in Cyprus?
ICT usage in literacy practices in Cyprus is a highly diverse category. Digital literacy depends
on both the users (e.g. their age, occupation status, education level), their geographical
location4 (i.e. rural or urban) as well as the type of use of ICT performed (e.g. personal,

Republic of Cyprus, “Digital Strategy for Cyprus” (Ministry of Communications and Works: Nicosia, 2012), 19.
2 Ibid., 2.
3 European Commission, “eGovernment in Cyprus” (ISA Editorial Team: Luxembourg, 2018)
4 European Commission, “e-Skills in Europe”, (DG Enterprise and Industry, 2014), 3.
1
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educational, occupational). For instance, statistical information has shown that internet
usage is higher in the case of young people (reaching 100% for ages 16-24) compared to
older population (dropping to 44.3% for ages 65-74).5 Similarly, the level of digitisation
greatly relies on the type of literacy practice performed. Socialising activities via ICT take a
very high value on the internet usage share (88.6%), while other practices like exchanges of
political views, or financial transactions are much lower (15.4% and 4%, respectively).6
Though there has been a significant increase in the overall population’s use of ICT for eGovernment and e-Commerce between 2005-2019, the percentile still mostly remains
beneath the 50% mark.7
In which basic literacy practices (if any) is handwriting still the dominant mode of writing?
Handwriting is dominant in formal education practices, especially at the primary, and preprimary levels. Handwriting is dominant in activities like note-taking, student assessments
such as exams and tests, processes of learning basic writing skills, numeracy, and feedback
from teachers to students. Digital material is available, but usually takes a supporting role,
and most of times that availability depends on the discretion of the educator.
Are basic digital literacies being taught, and if so how and in what contexts?
According to ELINET’s 2016 report on literacy in Cyprus, the state of ICT learning
environments depends on the type of educational context they are applied to. The report
states that, though the ICT equipment is available, ‘in primary education, there is no ICT
curriculum’.8 Students get increasing exposure to ICT learning from the secondary school
onwards.9 For instance, the ELINET report states that ‘In the cirruculum for secondary
education, an ICT course is taught for two teaching periods per week … [and the] main
objective of these courses is to cover all seven ECDL modules’.10 Finally, ICT training has also
started being part of adult education – for instance the Pedagogical Institute began offering
training on ICT courses to adult trainers working with migrant language programmes.
Overall, however, research data from Cyprus’s Centre for Educational Research and

Statistical Service of Cyprus, “Information and Communication Technologies (ICT) Usage Survey in
Households and By Individuals 2019” (Nicosia, 2019), 7.
6 Ibid., 9.
7 Ibid., 12-13.
8 European Literacy Policy Network, “Literacy in Cyprus: Country Report (Short Version”, (ELINET: Cologne,
2016), 10.
9 Ibid., 11.
10 Ibid., 16.
5
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Evaluation (CERE) indicates that Cyprus has great room for improvement in the field of
digital literacies.11
Is there any emerging good/ best practice?
There are a certain good/best practices that have emerged in recent years. For instance:
1. “Life-Long Readers” has been a project aimed to provide educators with training and
tools to promote lifelong reading habits in children.12
2. PROFLEC - Professional learning through feedback and reflection, developed by the
Cyprus Pedagogical Institute. PROFLECT, is a “self-assessment exercise” that “helps
the participants to identify their individual strengths and weaknesses and suggests
areas for improvement and will set the agenda for workshops and group coaching
activities”.13
Is there any evidence of any social or access issues for practitioners and/or learners with regard
to the acquisition digital literacies?
Even though institutions (educational, business, governmental etc) are increasingly better
equipped with technological tools, a Cyprus University of Technology (CUT) report has
shown that ICT access issues emerge out of a variety of factors: age, income, education,
province, citizenship and employment status.14 These results suggest that the “digital
divide(s)” that exist in Cyprus, and, thus, the gaps in the acquisition of digital literacy, have a
socio-economic root.

CERE, “The 2014-2015 report on the dimensions of functional illiteracy for Grade 6 pupils in Cyprus
[Research Report]”, (CERE: Nicosia, 2015).
12 Lifelong Readers 2.0, Accessed 13 December, 2019, https://www.lifelongreaders.org/en/
13 Cyprus Pedagogical Institute website, Accessed 13 December, 2019,
http://www.pi.ac.cy/pi/index.php?option=com_content&view=article&id=899%3Aproflec-professionallearning-through-feedback-and-reflection&catid=78%3A2010-10-08-10-36-52&Itemid=1&lang=en
14 Nicolas Demertzis et. al., “The Internet in Cyprus 2009, Final Report”, World Internet Project Cyprus (CUT:
Limassol, 2009), 20-27.
11
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Field-based Research
Perceptions of Practitioners
Practitioners were the first target group that participated in the field-based research
component. A total of 10 practitioners, and specifically VET providers, participated in the
research, by completing an initial online questionnaire (10 participants in total) (see Annex
1) and by participating in a semi-structured interview (5 participants in total) (see Annex 2).
The findings from both the questionnaires and the interviews revealed similar and
important information regarding the views of the practitioners as to their beliefs with
respect to digital literacies, as well as the reality in their practice – the needs of their learners
and the availability of material in their teaching practices.
The 10 VET providers teach at KES College, one of the private colleges in Cyprus. In order to
get a well-rounded view of their beliefs and daily practices, we reached out to VET providers
in different departments and fields of study and therefore the responses collected present
views from the School of Business and Administration Studies, the School of Culinary Arts,
Hospitality, and Tourism, the School of Journalism and Media Studies, the School of Health
Studies, and the School of Environmental Studies.
As indicated in the chart below, VET providers believe that their learners have the necessary
digital skills to access to mobile devices, to use them for social networking and
communicating with their peers, and to use them as vital part of their every-day life. They
also indicate that their learners can use a keyboard and computer for the needs of their
classes, they can read and write in general on the computer and on their mobile devices, but
the consensus seems to be that these skills are no used in the framework of their learning or
as part of their courses. Additionally, the providers seem to be interested in receiving
training with respect to how to use apps for their teaching, so as to bridge the gap that exists
between the availability of skills by the learners and integrating these skills in their learning.
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Practitioner Perceptions
0%

10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Most of the learners I work with own a mobile device.

100

0

Most of the learners I work with can use a mobile device…

100

0

We use mobile devices in most classes. 0

40

40

20

0

I encourage the learners I work with to use their mobile devices… 0

40

40

20

0

Learners have access to free Wi-Fi networks at my place of work.
Most of the reading and writing we do in class is paper-based.

10

My learners read and write on their digital devices in class.

10

The amount of digitally-based reading and writing we do in class…

30

10

My learners practise or learn how to send text messages and… 0

0

80

10 0

20

40

40
20

20

10

0
30

0

70

20

My learners use social media for learning purposes.

100

50

0
0

30

0

My learners use more handwriting than digital writing in their… 0

20

0

80

0

Handwriting is less important for learners than it used to be. 0

20

0

80

0

Most job applications can be handwritten (ie not typeface) in my… 0

20

0

80

0

I am confident using digital devices and apps with my learners.

20

My learners can create texts* with digital pictures
Most written communication is digital nowadays

40

10

40

30

10

30

0

40

50

0
10

50

I would like some training on how to use digital devices in…
Being able to edit photos and videos is an important skill now

10

10 0

50

30

40

0
20

10 0

In my locality , most surgeries, clinics, hospitals, schools and…

60

40

0

It is very important to be able to use particular Apps (e.g.…

60

40

0

My learners can shop online.

30

60
70

My learners can bank or arrange their finances online.
There are contextual problems using digital devices in class (e.g.…

30

40

50

If my learners can’t attend a class, they let me know by text…

0

20

0

50

0

80

20

0

80

20

0

40

Neither agree or disagree

0 10 0

40
50

Writing an email, filling in a form online, sending a text message…

Agree

50

40

Word processing is not a challenge for my learners.

Strongly agree

0 10 0
10 0

40

My learners communicate with each other digitally.

My learners prefer to use a keyboard (phone or PC) rather than a…

0

90

My learners can use a keyboard.
My learners can use Skype/ other video conferencing software.

10 0

50

Disagree

10 0

Strongly disagree
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Similar were the views expressed by the 5 practitioners in the 5 interviews that were
conducted. According to the VET providers, all of their learners own smartphones and some
of their learners also own tablets, both of which they use in their every-day life, primarily for
communication, internet searches, taking photos and sharing them, and social-networking
purposes. Some VET providers pointed out that they encourage the use of mobile devices for
the purposes of learning; however, this is done on the discretion of each instructor. There is
no structured guidance for doing so in their curricula and as a result, it depends on the
motivation, skills, and interest of each instructor to integrate mobile devices in their
teaching.
Most of them mentioned that their learners communicate with them via email and e-learning
methods that include using their personal laptops to complete homework assignments
and/or produce research reports. However, this does not mean that the learners are
provided with any guidance or training with respect to their digital literacy skills; it is
assumed that they can read and write on their personal computer. They also pointed out the
oxymoron of taking notes in class in hand, but requesting the learners to produce reports or
submit homework assignments digitally. They expressed interest in finding ways to be
trained themselves and also train their learners to use mobile devices for digital literacy
purposes in the classroom.
This was more pronounced by VET providers related to journalism and media studies,
business and administration studies, as well as providers of language learning to migrants.
This helps us extract the conclusion that depending on the field of study, digital literacy skills
can be more useful and relevant to those who will use these skills in their future professions.
It is important therefore to take into account how digital literacy skills can impact the
professional future of learners, as this provides a motivation both for the learners and the
providers in terms of integrating such skills in their teaching. There was consensus by all the
providers that receiving such training would help them support their learner and provide
them with skills that will impact both their personal and professional development.
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Perceptions of Learners
A total of 20 learners participated in the field-based research phase of the projects. These
were learners studying at KES College, in the same schools mentioned above (in the section
related to the practitioners). The reason for selecting to include in the research learners and
VET providers from the same institution was to increase the data validity, as the responses
of both groups are inter-related. The 20 learners, half of whom were non-native speakers of
Greek, participated by completing an initial questionnaire (20 participants in total) (see
Annex 3) and by participating in a semi-structured interview (10 participants in total) (see
Annex 4). The findings from both the questionnaires and the interviews revealed similar and
important information regarding the views of the learners as to their beliefs with respect to
digital literacies and their impact on their personal life and their learning.
The learners completed a questionnaire in which they indicated the ways by which they use
their mobile devices. The table below indicates a collection of the 20 learners’ responses. By
observing the table below, we can draw some conclusions concerning clusters of groups and
functions. For example, we can observe that learners use almost all functions with their
family and friends, with online shopping being comparatively used by half of the learners.
With respect to work, we can see that most functions are highly used except voice calls and
online shopping. As for school, we can see that email, voice call, search engine and social
media are widely used by the learners. As for health and banks, voice call seems to be the
predominant mobile device function used.
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What?
video calls

Who

camera
(phone)

email

voice call

search
engine
(any)

with?

online
shopping

social
media

text
messaging

friends and/or
family

20

20

18

20

15

10

20

20

work

0

15

15

15

10

0

15

15

school

10

15

20

20

20

0

20

10

health

0

2

10

20

5

0

5

0

banks/
financial

0

2

8

20

2

0

0

2

0

0

0

0

0

0

0

0

other

?
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The interviews conducted with 10 of the participants (5 of which were not native speakers
of Greek), revealed similar views. The learners indicated that they use mobile devices
(mostly smart phones, some tablets) for communicating with family and friends through
voice calls, video calls (especially with family members and friends that are abroad or away),
text messages, and messages via social media, for taking photos, for searching online for
information, and for making voice calls, sending text messages, and sending emails for more
formal reason, such as for work, school, health-related issues, and financial-related issues.
They also mentioned using social media for following celebrities that interest them, for
reading news, and for receiving information on issues that interest them. The most
commonly mentioned apps were Facebook, Messenger, Viber, WhatsApp, Instagram, Skype,
Pinterest, FaceTime, Gmail, and the Weather app. Only a couple mentioned LinkedIn. They
also mentioned using their mobile devices for playing games, mostly for entertainment and
not for education.
In terms of receiving related training, they mentioned that they would be interested in
exploring ways of using their mobile devices for aspects that would help them with their
future career or profession; they mentioned being trained in apps that would benefit them
in their profession or in skills that would make them more competitive and would provide
them an advantage in the job market.
When asked specifically about digital literacies, they mentioned that they never received any
specific training and the skills they have in this area have been developed informally through
their every-day use of mobile devices; however, expanding their digital literacy skills in areas
related to their professional development and potential future professional benefit was
something that all the learners would like to explore.
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Conclusions
The purpose of this national report was to examine the current state of basic digital literacy
practices and the development of digital literacy skills in Cyprus. The objective was to
answer to key questions concerning the extensiveness and quality of digitised literacy
practices and the literary contexts within which these practices have emerged and continue
emerging. The desk-based research and field-based research conducted revealed that
mobile devices are used abundantly in every-day life for various functions, but when it
comes to education even though it is recommended to be used for the benefits that they offer,
there are no structured guidelines in the curricula. In VET, it completely depends on the
motivation and interest of each instructor and provider to integrate them in their teaching,
as there is no structured material or guidelines to be followed. Even though learners seem
to vastly rely on the use of mobile devices in their every-day life, they do not seem to consider
their use in the context of education and training, as this is not something to which they are
accustomed. What prevailed was the wish by both educators and learnrs to receiv training
in digital literacy skills, both for their personal as well as their professional development.
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Annex 1: Practitioner Questionnaire
Name of
researcher
Method

Date

(Please circle all that apply) email
online survey
network/other meeting focus group
other

A. PARTICIPANT BACKGROUND INFORMATION
1. Name
2. Place of work
3. Job role
4. Typical learner
profile
5. Typical learner
language level host
country 1st
language(s)
B. QUESTIONNAIRE
Please indicate your level of agreement
with each of the statements below by
placing a tick in the relevant column

neith
er
stron
agree
gly
agree
or
agree
disag
ree

strongl
disag
y
ree disagre
e

1. Most of the learners I work with own a
mobile device.
2. Most of the learners I work with can use
a mobile device confidently.
3. We use mobile devices in most classes.
4. I encourage the learners I work with to
use their mobile devices in class.
The European Commission’s support for the production of this publication does not constitute an
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5. Learners have access to free Wi-Fi
networks at my place of work.
6. Most of the reading and writing we do in
class is paper-based.
7. My learners read and write on their
digital devices in class.
8. The amount of digitally-based reading
and writing we do in class in increasing.
9. My learners practise or learn how to send
text messages and emails in class.
10. My learners use social media for learning
purposes.
11. My learners use more handwriting than
digital writing in their daily lives.
12. Handwriting is less important for
learners than it used to be.

13. Most job applications can be handwritten
(ie not typeface) in my country.
14. I am confident using digital devices and
apps with my learners.
15. My learners can create texts* with digital
pictures
16. Most written communication is digital
nowadays
17. I would like some training on how to use
digital devices in teaching / with my
learners
18. Being able to edit photos and videos is an
important skill now

The European Commission’s support for the production of this publication does not constitute an
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19. In my locality, most surgeries, clinics,
hospitals, schools and businesses
communicate with their users digitally
(e.g. email/text messages) rather than
through printed letters.
20. It is very important to be able to use
particular Apps (e.g. WhatsApp /
Facebook / Instagram).
21. My learners can shop online.
22. My learners can bank or arrange their
finances online.
23. There are contextual problems using
digital devices in class (e.g. room layout /
access to Wi-Fi).
24. My learners can use a keyboard.
25. My learners can use Skype/ other video
conferencing software.
26. If my learners can’t attend a class, they let
me know by text message or email.
27. My learners communicate with each
other digitally.
28. Word processing is not a challenge for my
learners.
29. Writing an email, filling in a form online,
sending a text messages and taking a
photograph on a digital device are all
basic literacy skills.
30. My learners prefer to use a keyboard
(phone or PC) rather than a pen.
* ‘Text’ is being used here to refer to any digital communication that creates meaning, in the sense that a video or picture can
be considered a ‘text’ that can be read to create meanings in just the same way as a ‘traditional’ word-based text.
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Annex 2: Practitioner Semi-structured Interview Guide
Name of researcher
Method
(please circle)

Date
(Please circle all that apply)
1:1
Face-to-face
Telephone
Video conference (e.g. Skype)
Focus group (if yes, no. of participants ……….)
Other ( if yes, describe) …………………………………………………….

PARTICIPANT BACKGROUND INFORMATION
1.

Name

2.

Place of work

3.

Job role

4. Typical learner profile
5.

Typical learner language
level (resident country
L1)
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QUESTIONS
Check that participants understand that this research is focused on the use of digital
devices by low educated adult (possibly migrant) learners in contexts that involve reading
and/or writing. Some guidance on using the questions is included below. There is a space
for notes beside each question, but please keep all audio / video recordings if made.
Please ensure consent forms are completed and permission given before audio recording.
Questions

Notes

1. Do your learners use digital devices (e.g.
phones /tablets / laptops) in their daily lives?
If so, how?
2. What uses of digital devices do your learners
say are most important to them? (Which uses
do they value most? E.g. being able to search
the internet/ being able to send messages
/keep in touch with family / taking photos /
shopping)
3. What uses of digital devices do you think
would (or do) most empower your learners?
4. Do your learners ever bring digital texts*
(including photographs or video) to class? If
so, what type of texts?
5. Do you encourage the use of learners own
digital devices in class? If so, when and how?
6. In class, what would you say is the balance
between pen and paper / handwriting
activities, and keyboard /digital
reading/writing? Is this/ should this change,
in your view?
7. How do you teach or support learners with
digital literacies in your classes? Can you
describe some typical activities?
8. What, if any, training or support do you feel
you need in terms of teaching digital
literacies?
The European Commission’s support for the production of this publication does not constitute an
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9. Would you say there are any access issues for
learners with regard to digital literacies (e.g.
availability of Wi-Fi / cost of apps)?
10.
Do you have any advice for other
practitioners in terms of teaching or
supporting learners with digital literacies?

* ‘Text’ is being used here to refer to any digital communication that creates meaning, in the sense that a video
or picture can be considered a ‘text’ that can be read to create meanings in just the same way as a ‘traditional’
word-based text.
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Annex 3: Learner Questionnaire
PARTICIPANT BACKGROUND INFORMATION
1. Name
2. Nationality
3. Country of residence /
years
4. Classes attended
5. Languages spoken

Name of researcher
Date
Method

(Please circle all that apply) in class time
network/other meeting focus group

1-1
other
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QUESTIONS - Put a cross (X) in any boxes that apply to you. For example, if you use email to communicate with your doctor, or a
hospital, place a cross in the box where the column and row meet.

What?
video calls

Who

camera
(phone)

email

voice call

with?

search
engine
(any)

online
shopping

social
media

text
messaging

friends and/or
family

work

school

health

banks/
financial
other

?
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Annex 4: Learner Semi-structured Interview Guide
PARTICIPANT BACKGROUND INFORMATION
1. Name
2. Nationality
3. Country of residence /
years
4. Classes attended
5. Languages spoken

Name of researcher
Date
Method

(Please circle all that apply)
1:1
Face-to-face
During class
Focus group /other meeting (if yes, no. of participants ……….)
Other ( if yes, describe)

"The European Commission support for the production of this
publication does not constitute an endorsement of the contents which
reflects the views only of the authors, and the Commission cannot be
held responsible for any use which may be made of the information
contained therein”

QUESTIONS
Please ensure consent forms are completed and permission given before audio recording.

Questions

Notes

1. What digital devices and apps do you
use?

2. What do you use your digital
device(s) to do? What is the most
important use, for you?
3. Apart from friends and family, who
do you use your digital device(s) to
communicate with?
4. Do you use your digital device(s) in
any classes you attend? How / What
for?
5. Do you use any digital device(s) at
work? How and what for?
6. What would you like to learn to do
with your digital device(s)?
7. Would you like to use your digital
device(s) for anything else? What /
why?
8. Are there any problems for you using
digital device(s)? What are they?

"The European Commission support for the production of this
publication does not constitute an endorsement of the contents which
reflects the views only of the authors, and the Commission cannot be
held responsible for any use which may be made of the information
contained therein”
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Literature review: Basic Digital Literacy Practices in Spain
1. Country: Spain
2. Overview of the national context (How ‘digitised’ is life for most people in your
country?/ How digitised are institutions such as hospitals, schools, shops, offices etc?)
Spain would be considered to have a medium-high level of digital literacy rate, growing
every year. In 2018, Spain was the country who evolved more when talking about basic
digital literacies, next to Ireland. 78% of Spaniards say they use more online
apps/platforms than paper-based methods in their everyday life. All communications with
major entities, hospitals and even the government, are now mostly online and will
continue to develop towards being 100% online. The downfall is that people who don’t
have access to these online tools (basic ones such as email) are excluded often or
misinformed.
3. To what extent are basic literacy practices becoming digitised in each country? (Which
basic uses of reading/writing are now mostly conducted through technology? - e.g.
communication with schools/ surgeries/ other institutions/ calendar use and
appointment booking/ personal notes and reminders / lists etc)
As mentioned, basic practices are already put into place, some examples include:
-

Hospitals. Asking for an appointment with your M.D. can only be done online now,
test results for blood work are sent via email...

-

Police. Any appointment you wish to make for documentation is all online.

-

Government. When unemployed, you can “refresh” and update your
unemployment status to ask for benefits and even research/take free courses
online.

-

Schools. Here is where you also see a big difference between private and public
systems. Private schools have practices such as taking online exams or sending out
homework online, even communications with the parents are now online which
public schools lack.
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4. In which basic literacy practices (if any) is handwriting still the dominant mode of
writing? (e.g. notes, shopping lists, schoolwork and school homework)
Spain has a very strong culture and society is still holding on to small basic literacy who
have been around for years.
-

Schools are also still maintaining practices such as handwritten permission slips,
communications with parents, school/homework…

-

Government still has way too many procedures in which you have to personally go
to their offices, for example, when you first want to access unemployment benefits,
you have to go to three different offices to “sign up”.

-

Bars/Social life. Even basic things such as the check in some bars are still
handwritten and scribbled down on white notepads which you get afterwards when
you ask for it.

5. Are basic digital literacies being taught, and if so how and in what contexts? (E.g. Is
technology used in low educated adult teaching contexts / are phones or
computers/tablets used in classes? / do low educated adults learn how to use apps or
keyboards or touchscreens in any formal contexts?)
Yes, basic digital literacies are being taught and implemented constantly but there is still a
huge gap between the new generations and the older ones, as well as socio-economic
issues which take play into accessibility and practicing the use of these digital tools
everyday. Some programs such as Digitalizadas are bringing computers and tablets to rural
areas and teaching adult women about basic literacy skills. Like this, there are plenty other
programs helping adults who are job-seekers or want to evolve in their work with basic
literacy skills.
6. Is there any emerging good/ best practice? (Is there any emerging consensus in
professional/academic/government fields or the literature about what should be
taught, or how?
There is no set consensus between what should be taught, except for what the EU states
are basic digital literacies, which is what most Spanish programmes are based on. Many
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associations and programs such as DigitalES or Digitalizadas are pushing the barriers with
the government and associations to reach unprivileged groups.
7. Is there any evidence of any social or access issues for practitioners and/or learners
with regard to the acquisition digital literacies? (E.g. Is cost of technology or
subscriptions- an obstacle to schools, colleges or individuals? Are there any social
barriers to or difficulties around digital literacies - e.g. generational attitudes?)
As mentioned before, there are definitely gaps in the Spanish society, just like there is a
clear struggle, especially in the older generations, on their cultural norms and traditional
ways and the new digital wave that has been occurring, mostly imposed on them, for years
now.
8. Summary of data used with links/references to relevant websites/reports etc.
●

Media literacy and safe use of media report, EACEA national policies platform.

https://eacea.ec.europa.eu/national-policies/en/content/youthwiki/68-media-literacy-and-safe-us
e-new-media-spain

● National Institute of Educational Technologies and teacher training webpage
Instituto Nacional de Tecnologías Educativas y de Formación del Profesorado (INTEF)

●

Integración de las competencias en el sistema educativo - Integration of digital
competencies in the educational system.

https://sede.educacion.gob.es/publiventa/d/20721C/19/0

● The Information Literacy Working Group
Grupo de Trabajo de Alfabetización Informacional

●

National digital report of directives in Spain.

https://www.eada.edu/es/actualidad/noticias/2018/11/tercer-informe-nivel-digital-directivo-en-es
pana-de-eada
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i.

Findings from the initial Practitioner Initial Questionnaire and practitioner
interviews
Practitioner Initial Questionnaire

Name of researcher Roxana Ortiz Bandes
Method

Date

(Please circle all that apply) email
network/other meeting

6th November, 2019

 online survey *

focus group

other

Google survey: https://forms.gle/R1BuK9XwLYsMFe1C6

*The questionnaire was sent via email with the consent form so they could complete it and
hand in the consent forms separately. Either way, before the online questionnaire, we included
a disclaimer alluding to the consent form and that agree to it.

Findings in questionnaire
Regarding their learners...
● More than 50% of our respondents answered that their learners have and/or use mobile
devices in class, and they use these devices confidently.
● There was a big divide between the practitioners who used these devices in class as
tools and those who didn’t. Most of these are torn when it comes to encouraging their
learners to use these in class as they provoke distractions.
● Even though more than half of the practitioners said they have wifi available in their
place of work, 9/11 agree that most of their work in class is still paper-based. Even with
this, 9/11 also agree that the amount of digital-centered activities is increasing.
● Only 3/11 use text as a method of teaching and 50% say they don’t use social media as a
learning tool.
● Practitioners are inclined towards digital writing being more important and frequent on
their everyday life.
Regarding them and everyday life…
● All learners claim to be confident using technology and various apps, just like they
testified that all communications, including with their learners, are online now.
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● They all testified to job applications being 100% online rather than face to face, and
most of them(>50%) agreed or strongly agreed that most surgeries, clinics, hospitals,
schools and businesses communicate with them digitally (e.g. email/text messages)
rather than through printed letters.
● All these trainers wish to use and learn more about digital tools to apply it to their
practices in the classroom.
● 100% agreed or strongly agreed that writing an email, filling in a form online, sending
text messages and taking a photograph on a digital device are all basic literacy skills and
7/11 also agreed that There are contextual problems using digital devices in class (e.g.
room layout / access to Wi-Fi).

Participant’s profiles & contextual considerations
● We found that half of our participants dealt directly with immigrants and
underrepresented groups such as women. This required a special type of attention
when dealing with teaching them digital skills.
● The other half dealt with adults who want to learn new digital skills in order to progress
in their work environment or find a new/ better job.

Practitioner follow-up questions
Name of researcher

Roxana Ortiz Bandes

Method

(Please circle all that apply)

(please circle)

Telephone

Date
1:1

13th November, 2019
Face-to-face

Video conference (e.g. Skype)

Focus group (if yes, no. of participants ……….)
Other ( if yes, describe)
…………………………………………………….

Practitioner Follow-up questions
● There was a clear view all the practitioners had in common which is that being able to
use technology and having it available makes life easier for them and their learners.

Page | 8
Project Number: 2019-1-UK01-KA204-062081

● For those who deal with very different target groups, the trainers mention how hard it is
to include them in activities or help them learn basic things such as looking for a job or
getting in contact with their relatives.
● We saw in the questionnaire that there was a big divide between the practitioners who
used these devices in class/training sessions as tools and those who didn’t. Through our
interviews, we found two main reasons for this:
○ Those who allowed them said they only did for specific tasks since they found
them to be a distraction.
○ Those who didn't alluded to the fact that some adults are still not used to using
technology for everything, or that sometimes it’s more of a hassle to use mobile
or other devices in class as it takes longer to carry out activities.
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iii. Initial Findings Learner research

Name of researcher

Andrea Ortiz Bandes

Date

11th - 20th of November

Method

(Please circle all that apply) in class time

1-1

network/other meeting

other

focus group

This table has extracted data from questionnaires in Annex 4, showing totals of learner
responses to each category:

Learner follow-up questions
Name of researcher

Andrea Ortiz Bandes

Date

11th - 20th of November

Method

(Please circle all that apply)

 1:1

 Face-to-face

During class
Focus group /other meeting (if yes, no. of participants ……….)
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Other ( if yes, describe)

Global summary of how each question in Annex 5 was answered, we’ve included key findings
and trends in the notes.
Questions
1. What digital
devices and apps
do you use?

Notes, Key Findings and Trends
● Most of these answers included:ipad, laptop, iphone,
● In terms of devices, almost everyone included in their
answered whatsapp, google, instagram, facebook, twitter…
● Unusual answers included: smartwatch,
● and in terms of devices: infojobs, linkedin and spotify.

2. What do you use
your digital

● Half of our learners claim to use digital devices and platforms
for social networks, internet search and learning english.

device(s) to do?

● The other half responded that they use the devices for work,

What is the most

both researching and to communicate with workmates.

important use,
for you?
3. Apart from
friends and
family, who do

● Most of them agreed that the most important use for them is
to communicate with their loved ones.
● Management, coworkers , teachers…
● 8/11 answered that they use their devices for work-related
reasons mostly.

you use your
digital device(s)
to communicate
with?
4. Do you use your
digital device(s)
in any classes you

● 11/11 answered that yes, they do use it in class for research
and activities.
● Most of the discussion around this question was whether they

attend? How /

believed it was good or bad to use devices in class. Most of

What for?

them agreed that if its simple and doesn’t distract them from
the actual learning, they appreciate using devices in class.
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5. Do you use any
digital device(s)
at work? How
and what for?

Depending on their job, we had a wide variety of answers…
● A fellow trainer said she used laptops to motivate her students
and to investigate about topics.
● Most of the participants agreed that their laptop is their most
important work tool as they communicate and manage
everything from there: reports, emails…
● More personal reasons included “I want to learn to sell things
online” or “post pictures of my cat”.

6. What would you

Again, depending on the background and their job, answered varied…

like to learn to do

● A fellow teacher answered that she was interested in

with your digital

e-learning and digital tools to encourage learning..

device(s)?

● 5/11 of our interviewees work in management, and they think
it would be really helpful to learn more about different
platforms online on management and to promote their
business.

7. Would you like to
use your digital
device(s) for

● All of the learners responded that they already use the devices
for what they want to use them.
● When discussing, the opportunity of digital devices making life

anything else?

easier at home with controlling heating or TV came up.

What / why?

Learners think that there are still ways in which digital can help
everyday life.

8. Are there any

● An interesting discussion came up of the dependability on

problems for you

digital devices and the lack of internet - the frustration of

using digital

having everything online and not being able to access it or

device(s)? What

impotence of wanting to but not being able to.

are they?

● 6/11 learners mentioned the difficulty of understanding new
updates and particular apps such as cooking apps when at
home or Google Maps when travelling to new places. It proves
difficult because of the “digital language used” or not being
user-friendly.
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ii.

Conclusions and Recommendations

Please provide a brief summary of the research activities we undertook:
For our practitioners, we decided to do the online questionnaire since we were interested in
interviewing professionals from different fields of training, with different targets. Three of our
interviewees are not only trainers, but specialize in social inclusion, which gave us an advantage
to understand how they handled teaching immigrants and other underrepresented groups who
had other challenges besides not being digitally savvy. After sending the online questionnaire,
we had skype interviews with five of them.

When it came to learners, we did them all in class. We printed all the questions from the first
part and they first individually completed them, after following a deep discussion on their
choices. The learner interviews were carried out in a focus group but they each wrote down
their answers (Annex 5&6).

Main findings from this research
Generally speaking, this research was very enriching both to our side of the project, but mainly
to understand people better. It is important to consider that Spain has been undergoing very
noticeable changes towards digital for the past decade and there are some clear challenges that
come with this:
● Socio-Economic barriers. There is a wide difference between public and private in Spain.
whether it's in hospitals or in schools, the private institutions have implemented basic
literally practices which ultimately has created a gap in society. Even with children,
when students in private facilities are using ipads, smart boards and other technologies
to learn while students in public schools barely have computer classes, it ultimately
creates unnecessary differences between them.
● Generational attitudes. We’ve touched upon this earlier, but it is inevitable that, in such
a traditional country, older generations are reluctant to learn digital when they have
been accustomed to paper and pencil for so long.
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In terms of the actual research we did, they respond and prove that these challenges are real
and happen to practitioners and learners in their everyday life.
● Usability is one of the main concerns both practitioners and learners encounter. There is
so much information that the lack of knowledge on the “internet language” or how to
use certain platmorts/apps can be frustrating, especially if it’s imposed on you. One
thing we have learned, especially through our interviews, is that people are having to
learn what entities now consider “basic digital” forcefully. For example: banks “force”
their use their apps for things such as transfers, checking their balance, etc and users
are not able to do it in person.
● Another big issue which came up frequently amongst practitioners and learners is the
dependability you develop with your platforms/devices. Whatever you do for work or in
life, if your digital device fails you become frustrated since you’ve included all that you
need there: notes for shopping, your report for work… Various things came up
● In terms of overall use of the internet, our interviewees’ answers were split between
using for pleasure, eg researching, buying things ; or for work.

Recommendations which will help to guide the future development work of the project.
At least in Spain, we’ve noticed there are very basic skills which need to be taught and there is
no-one assisting with this. Practices such as downloading an app, creating an email account or
using Skype are very useful nowadays.
● Empathy. There are various levels of digital literacy, we believe the curriculum should
consider and adapt to all levels.
● Be practical. The competences reflected on the project should be useful for adults’ day
to day life.
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ANNEX
Annex 1: Full answers of Practitioner Initial Questionnaire. (ATTACHED)
Annex 2: Notes from practitioners follow-up interviewing.
Name of researcher

Roxana Ortiz Bandes

Method
(please circle)

(Please circle all that apply)
1:1
Face-to-face
Telephone
 Video conference (e.g. Skype)
Focus group (if yes, no. of participants ……….)
Other ( if yes, describe)
…………………………………………………….

Questions

Date

5th - 19th of
November

Notes

1. Do your learners use digital devices They all claimed to use digital devices in their everyday
(e.g. phones /tablets / laptops) in
life. Most of them, for personal reasons such as social
their daily lives? If so, how?
networks but also for work - communicating with
coworkers, managing their schedule/business...
2. What uses of digital devices do your
learners say are most important to
them? (Which uses do they value
most? E.g. being able to search the
internet/ being able to send
messages /keep in touch with
family / taking photos / shopping)

This question raised a big divide. Those trainers who
deal with immigrants and underrepresented groups
mention digital devices for their learners are survival they use them to look for jobs and to maintain contact
with their family. On the other hand, most typical
learners mention they use their devices to shop,
research, take pictures and other routine practices.

3. What uses of digital devices do you
think would (or do) most empower
your learners?

Answers to this question varied between:
● My learners would love to learn how to use
google properly to research.
● Some of my students would love to understand
how to use their bank account or skype with
their relatives.
● Other applications of digital tools who my
learners often ask about are ipads and how they
can use them differently to stream or shop.

4. Do your learners ever bring digital
texts* (including photographs or
video) to class? If so, what type of
texts?

None of the practitioners allow their learners to bring
mobile phones to class. The main reasoning along all of
them included that these devices normally mean a
distraction to their learners.

5. Do you encourage the use of
learners own digital devices in
class? If so, when and how?

100% of them said they do encourage them to bring
their devices to take notes, research or put into practice
what they are learning.
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6. In class, what would you say is the
balance between pen and paper /
handwriting activities, and
keyboard /digital reading/writing?
Is this/ should this change, in your
view?

Most of our practitioners answered that pen and paper
are still a big part of their methodology and digital is
sparing. They all also agreed that digital reading / tools
should be included in a way that is helpful. Most of
them admitted that they would love to learn new ways
to incorporate digital in their classes.

7. How do you teach or support
learners with digital literacies in
your classes? Can you describe
some typical activities?

Most of the learners mentioned that it is really difficult
to teach digital literacies since learners are normally
focused on learning something else (language, soft
skill…) Amongst some of the example, one of the
activities one of the practitioners mentioned was
through the use of Kahoot! which is an online
questionnaire tool where they all take tests in their
devices and results are projected in the screen.

8. What, if any, training or support do All of them agreed that there is a lot of training and
you feel you need in terms of
support they would benefit from. Some mentioned any
teaching digital literacies?
way they can incorporate tools or teaching basic literacy
while sticking to the curriculum would be very
productive.
9. Would you say there are any access
issues for learners with regard to
digital literacies (e.g. availability of
Wi-Fi / cost of apps)?

10.Do you have any advice for other
practitioners in terms of teaching or
supporting learners with digital
literacies?

Definitely. All of them mentioned the difficulties of
working with digital because sometimes they struggle a
lot to incorporate it due to these challenges. These are
some of the ones mentioned:
● Connectivity - Wi-Fi
● Availability of laptops/tablets
● Different levels in digital savvy amongst learners
- some know how to navigate well and some
don’t, so it causes a divide in class.
● Be very patient with learners.
● Investigate everything very well before
incorporating it.
● Make sure you have access and the material is
easy enough, increasing difficulty.

Annex 3: Practitioner interview Log
Name of Interviewee(s)

Job Title of Interviewee(s)

Organisation

Date & Location
of Interview

1.

Miriam Eugenia B. Zablah

Programme Coordinator

UN Women

Skype.
5/11/2019
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2.

Angelines Moreno

Center trainer

MME

Villanueva
3.

15/11/2019

Paloma Benito Rodriguez

Psychologist, immigration

Gyro

assistance
4.

Skype.

Isabel Gracia

Programme Coordinator

Skype.
7/11/2019

Google Spain

Skype.
11/11/2019

5.

Mirian Fernandez Roman

Center trainer

MME

Skype.
19/11/2019

Annex 4: Practitioner consent forms (ATTACHED)
Annex 5: Learner focus group session evidence (photos & videos). ATTACHED)
Annex 6: Learner sign-up sheet ATTACHED)
Annex 7: Learner follow-up focus group  (ATTACHED)
Annex 8: Learner consent forms (ATTACHED)
Annex 9. Written Learner questionnaire (ATTACHED)
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